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! lntroductlon' :
* Building Fires about Books

4 .

In Chapter 7 of Robert Lawson’s Rabbir Hill, one of the workmen
hired ‘to_rebuild the stone wall near the Big House attributes the
New Folks unusual liking of small animals to their reading of books:-
“Makes *em_queer,.that’s what.it does. . . . Grandpa had the right
of it. ‘Readin’ rots the-mind,’ he used to say.”’! Although Tim
McGrath can hardly be considered the typical American, his atti-
tude toward reading and books is not.uncommon among American
vouth and adults. Many of us reject reading; we either cannot read
well or do not like to read or both. It is a national problem.

-Obviously the problem can be overstated. Most_of us cope well
enough with print; we read signs, soup-cans, tax notices, Dear -
Abby, menus, the sports page, and Harold Robbms But relatively
few of us read for joy and insight as well as .for pleasure and profit;
few of us enrich our lives with reading.

Unfortunately and unfairly, the blame for any reading problem
is always placed on the American schools. The schools, it is so
simply argued, do not teach us how to read. The truth, however

‘is that the schools are reasonably successful in teaching Amencans;

the fundamental skills of reading. Despite inevitable failures, they -
turn out hordes of students every year who can easily read their
way through the Yellow Pages and the National Inquirer. What the
schools too often fail to do, we argue, is to excite children about
reading. They present no convincing case for reading as a lifelong

- habit that is pleasurable, meaningful, enlightening, and rewardmg

They fail to build fires about-books. ’
The reasons for this failure of the American schools are so numer-
ous and ccmplicated that they defy easy analysis. Administrative

and parental apathy, lack of classroom time, large classes, inade-

quate budgets, censorship, television, and a host of other causes
all play a part. Another contributing factor we believe, is American

‘education’s love affair with the basal reader as the sine qua non

of reading instruction and. the subsequent neglect of children’s
books as a valid cornerstone of any read‘ing program.

lRobert Lawson, Rabbit Hill (New York: Vlklng Press, 1944), pp- 82, 84.

¢y
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Introduction

The neglect of children’s books in the elementary school class-
room 5 deceptive: after all, books are read to children, elementary
ech sl libraries are more numerous than ever. and book clubs do
3ourish in many schoois. Still, in most schools, children’s literature
is not at the forefront .of the reading program, but rather some-
where off to the side -like Crow Boy in Taro Yashima’s book. The .
neglect has several causes, three of which stand out. (1) Literature,
along with art and music, is often out of fuvor with the American
‘public and’is considered by many to be, aut best, a {rill. (2) There is
little room for children’s books what with all the time spent on -~
- the basal reader in the morning. math in the afternoon, and the rest
of the basics in between. (3) Many teachers—including those who
thoroughly enjoy children’s literature--lack the time or training to
promote books by designing the learning experiences.that empha-
sizing them would require. We will respond to these three sources
of neglect with the following contentions.

(1) No educational program of quality in this country can dfFord
to ighore the contributions that literature can make to the well-
being of its children. In addition to providing motivation and inspi-
ration, literature otfers children. more opportunities than any other -
area of the curriculum to consider ideas, values, and ethical ques-
tions crucial to our development us morual human beings. In what
better way, for example, can a teacher encourage empathy for the
downtrodden and respect for courage tlmn by leadinga class through
Sounder? 5.

(2) Rather than demanding more from an alreddy cramped class-
room schedule, children’s books can blend effectively into present
progriams by serving as the means of interrelating not only the lan-
guage arts but also other areas of the curriculum. The reading of
Where tire Wild Things re in the first grade and ©71d - Yelle; in the
sixth can generate a variety of art, drama, and (,omposmg activities:
Books of a caliber similar to 7#he Matchlock Gun and A Wrinkle in
Time are otten firmly grounded in history or science.

(3) We consider valid the claim by muany teachers that they lack
the time to design effective and exciting learning experiences
around children’s books. Teachers frequently read books like-
Charlotre’s Web and The Borrowers to children, but they. seldom
use the books as sources.of activities and instruction. For many it *
is difficult just to find the time to read the books, much less pre-
pare an array of questions and activities that will eftectxvely involve

hlldren in and bevond the books It is largely ior these teachers
that tlns volume has been awritten.

-
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The purpose ol Response Guides for Teacliing Children’s Books,
then, is to provide teachers with guides that will help them light
small fires with books, kindling an enthusiasm for reading while at
the same time reinforcing the teaching ot.reading skills and-inter-
relating the language arts with other arcus of the curriculum. Guides
to twenty-seven works of children’s fiction are included; arranged
in order of increasing difficulty. There are ten picture books, four
““transitional” novels (T/lie. Hundred Penny Box, The Courage of
Sarahr Noble, The Martchlock Gurn, and Rabbit Hill), and thirteen
longer novels. The selection of these titles has been based on an-
swers to two muain questions--1Is the book of high quality? Is it
popular with children?--und several secondary questions—Is the
book teachuabie? Does it have significunt themes? Does the total
selection offer a balance between realism and fantasy? Will both
boys and girls enjoy the book? Are minorities treated tairly and
honestly in the book? Obviously muany excellent. popular books

-have been omitted: any teacher could . easily supply a list of his

or her ftavorites that dre not included. We hope, however, that.z;
these twenty-seven response guides will serve as starting points,

-suggesting experiences that could be used, with modification, to

help children-respond to other books as teachers find time to de-
velop their own activities and questions. -

Our selection of the term response guide is intentional. It is
important that teachers recognize that each of the twenty-seven
units has been planned to serve only as a guide, consisting of sug-
gested activities and questions. experiences that a teacher may use
or disregard as determined by the needs, abilities: intcrests, and
concerns ®f the class or group reading the book. In designing the

~experiences, we have tried to focus on response. on the active,

participative interaction of children with these books, in such a

way ds -to promote insight and enthusiasm. These are not, there-
fore. study guides. Though teachers may choose-at times to give
quizzes as reading checks. no test guestlonb per se are provnded in
this book. . -

All twenty-seven response ouldes to'low the same format. Each

- opens with a briet plot Sierirnary sketching the highlights of the

narrative. Included here is a list of the Thernes the book empha-
sizes. These central ideas are important, for they serve as the focus

~of many activities and discussion g estions. The list should not be

considered complete. however; teachers may identify and empha-
size themes that we huve overlooked. Next, a brief Adppraisal dis-
cusses the book’s possible appeal to thldren its pdl‘tl(‘uldr strengths,
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4 o ' Introduction
and perhaps informat.en relevanit to its origin and reputation.

The section entitled Reading Considerations focuses on the
problems children may have in‘reading that particular book. Com-
ments include appropriate references to plot, sentence structure,
and espemally vocabulary. The vocabulary lists included i1 this
section are -selective, with each word includec on the basis of its
significance in the book (that is, the extent to which the v ord
is important to comprehension of a significant passage}, the fre-
quency with which the word appears, and the probability of its
-being assirnilated into the vocabulary of childrenr who would most
likelyr read the book.? A teacher might introduce some of the
words briefly. prior to reading or ignore them if he or she prefers.
We do not encornrage teachers to use children’s books pnmanly as
a source of words for vocabulary study.

Experierices that will precede the reading of the book are pro-
vided 1in the [nitiating Activities section. They .suggest ways for
the teacher to introducs children to the book; they set the stage.
An initiating activity will often direct the children’s attention to .
one of the-book’s major conflicts. or themes by asking individuals
or small groups to discuss certain questions, act out a structured
situation, or participate in some other actlwty that encourages
them to anticipate the book. :

The purpose of the Discussion Quesnons is to promote a variety
of thoughtful responses to the book. Some of the questions require
that the student merely recall a detail orincident (as in the question
“How does Max get to “where the wild things are’?). Others en-
courage different kinds of thinking: (a) convergent questions that
.-require the child to infer and synthesize {(**“Why is Max smiling
when he gets back to his room?”’); (b) divergent questions that
require the reader to think beyond the book and perhaps within
his or her own self (**What would you have done with the wild
things?’"); and (c) evaluative questions that require the reader to
make judgments (**Was it fair to send Max to bed without his sup-
per?’’). Here we hasten to encourage teachers to select only ques-
tions they wish to ask; in the primary grades especially, this selec-
- tion might include just two or three questions for a given book.3

The last sections of each guide suggest various activities in Ar¢
and Media, Creative Dramatics, and Composing. In each area we

2Teachers should note thzat page numbt_rs in the word lists and elsewhere in the guides-
ref‘er to the hardback edition of a book. The paperback pabmatlon may differ.

Thosc questions designed specifically to further litérary awareness by encouraging the
perccptlvc appreciation ol a book’s lhemc character development, plot, and so on are
indicated throughout by asterisks. '
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have tried to- provide experiences that are enjoyable, worthwhile
in their promsmn of opportunities to practice skills, and significant
in the ‘coritext of the book’s themes and values.  QOur intent has
been to design activities that will excite children to the potential
that books offer and encourage them to make enhghtened judg-
ments about characters and themes.

Finally, at the end of each guide is a list of ]nstruct:ona[ Re-
sources, which includes audiovisual materials, articles, and teaching
guides ap}propriate\for use with the book.*

We hope that this book and the individual response guides that -
comprise it witll find multiple uses. Implementation will surely
vary as much as do thie teachers who discover the boolk: some may
select an activity or two here and there, while others may consider
each guide a lesson plan. We offer but a few suggestions.

(1) We hope that teachers who select a particular guide for use
will read the boock for which that guide is intended. In the er
grades of the elementary school at least, it would be possible for
a teacher to prowde small groups of chlldren with quesnons and
.activities without having tead the book, but this approach is not
" recommended. Children often have questions about a book that

on'y an adult who has read the book can answer. '

(2) We insist that teachers modify the activities and questions
as necessary to meet the specific needs and abilities of their stu-
dents. Invariably, for given groups;or classes, some of the suggested
activities and questions will be too difficult or cemplicated; some
may be too easy. Some will refer to materials that are not available
or to techniques that are not familiar. However, we believe most
of them_can be used, with possible minor alterations, often with
exciting - and rewardmg results.

(3) At time: the suggested experiences may mmply be too fewin
number, a possible inadeguacy that leads to our third suggestion:
teachcrs should supplement outr activities and questions with their
own. Our experlence is that most elementary school teachers are
long on creativity in_the development: of activities, but short on
the time to be creatwe The response guides in this book should
provide a foundation upon which teachers can desngn additional
: .f.,xperxences for children as time allows.

-{(4) Although the guides can be used in any kind of classroom
format from traditional to open, rhany of the suggested experi-
ences, especmlly with the longer books, imply (or require) small-
group work in which chlldren share and mteract with each other

- - ‘4.___

Addresses of companies seferred to in this section are l:stcd in thc Appendlx
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»

k, (In fact, booause we {u:l older children 5hould be encouraged to-
work_ directly from the guides, the activities for the thirteen longer
books are directed to the students rather thon the teacher, although
the tem.her will organize and manage'the overall learning experiencs
directly ‘or indirectly.) Our suggestion. then,-is that teachers in the
upper grades should often allow students the {reedom and the

" responsibility of \Vorkmg in_small groups--discussing. characters,
acting-out improvisiations, shdrmg reports —-in an etffort to promote
greater understanding and appreciation of these books.

How are books like these twenty-seven presented to children?
‘In the primary grades, of course, they are most {frequently read
aloud. At the intermediate level many are read aloud (surely Char-
lotre’s Web. for one) while others are experienced in small groups
in which children read their own copies of the book. Lt really
doesn’t matter. What matters is-that children read or listen to the
books and then have many ‘opportunities to get. involved in them
so that any sparks of ekxcitement they give off in response to
goed books can be fanned. into fires of warm enthusiasm toward
recading as u meauaningfui hleiom_., habit.

We hopc thls small book wdl nelp kmdle thc 1'lame

Acknowledgmen ts

We would like to ..mknowledge the encouragement and assistance of
family and friends in the writing of this book, espeécially of Rachaél
(age 11), Susannah (age 10). and Evan (age 8) all of whom rein-
forced.our feelings about the books uand occasionally stayed out of
our way. Also, though the guides ore our respens 2ibility, we are
grateful to students and teachérs we have known who responded

favorably to the lded behind the book and. encouraoed its com-
pletlon

- Albert B. Somers
Janet Evans Worthington




Where the Wild Things Are

-

By Mauaurice Sendak. (New York Harper & Row, Pubhﬂhers 1963
- Available in paggback from Sc.holdstlc Book Serwces )

Summary .

Sent to hed without his supper, Max imagines-a trip to a place’
ifthabited by various wild things. Despite their ferociousness, Max
tames them by staring into their eyes without blinking and leads
~them in a wild rumpus. Feeling lonély, he finally leaves the protest-
ing creatures and sails back to his own room, where a warm supper
is Wdltlng Themps St.,LLlI‘lty the chlld in LOﬂfl'Ol of a threatemng_

- —s:tudtlon S -

"3

ﬁ]b'oraisa,l S : ‘ -

This is surely one of the most popular of all picture books wntten

‘Thy an exceptionally able and creative author-illustrator. The book

is. wald engaging. and thoroughly satisfying to prlmarylgmde child--
. ren. It wonr the Cdldec.ott Meddl in 1964,

Read-ing Considérations

Where z/ze Wild- lemgs ~Are is sxmplc. in plot but the vocabulary
(niischiief. gnashed. private, rerrible. and rianpus) and sentences
that -stretch over several pages require that it be read aloud at.
least to most primary grade children. ¢ _ =

Injtiating Activities = - S e ' . .

-

{_;l' "S.Iiow the children the third of the large doublé- -page spreads’

in the middle of the book (where Max is riding.one of the
wild things). Ask them what they think is happening and'what
the book is about :

.

7 e~
i 1
e A
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¢

2. Let children talk about monsters such as the Cookie Monster
- and King Kong for several minutes. |

"~ Discussion Questions- -

1. Why is Max sent to bed without supper? Do you'think this is
fair? Has this ever happened to you? How did you feel? -

2. What grows in Max’s room that night? Would you like this to
happen in your room? Does Max like it? How can you tell?
What would you do if you woke up one morning and your
room was filled with trees, bushes, and vines?

3. How does Max get to where the wild things are? Is it possible
to sail *‘through night and day and in and out of weeks and
almost over a year”’? How?

4. What do the wild things look like? Which one do you think
looks the wildest? Why? Which one looks partly likea person‘?
In what way?

- -*5. How-does_Max_feel-when he first meets the wild things? How
: can you be sure?
6. What does Max do to the W1ld things? What do you think you
~ would have done? Why do the wild thmgs make him their
king? no -
7\ . Why does Max finally-decide he wants to leave?
*8 \How does Max feel when he returns home" How can you tell?
Why do you suppose he feels thlS way"

Art and Media

. 1. Let childfen draw their own pictures—perhaps a mural or
frieze—of wild thmgs Do not hmlt them to the kmds of crea-

. tures found in the book. . .

2. As the story is acted out (see Creative Dramatics #3), have an o

- - older <child take pictures with.a Polaroid camera. Then have

the children arrange the plctures in the proper sequence for a-
box movie. ' :

' ‘ ' N v 1r .
Creative Dramatics ‘ o S

- T .1. Let children dance the wild rumpus to rhythmic accompani-
. T ment or perhaps to music {(such as a recordix}g of ‘““The Baby
.+ Elephant’s Walk” by Henry Manum)

s

q 1 3 . . ) L -
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-
-

. 2 Have the children act out a conversation between Max and
his mother after he.returns to his room. .
3. Let four or five children act out the whole story.

. Cae - ¢

| Composing

I'. Let a child (or several) record or dlctate a story about (a) their
favorite one of the wﬂd things, or (b) the wild-thing that has
human feet.-

2. Have children write a note that Wiax might have left for }us
mother before leaving or one thathe might have sent later.

a
b

Instructmnal Resources ' - S "

. Record— Where the W:Id Thmgs Are, Weston Woods (LTR 84), 33

rpm, $1.95.

' Cassette-=Where the Wild Thmgs Are, Weston Woods (LTR 84C),

$5.50.
" Filmstrip—Where the Wz!d Thmgs Are, Weston Woods, $7.25 for

filmstrip only (FS~ 84), $9.20 wath record (SF 84), $12.75 .

~with cassette (SF 84C).
Film—Where the Wild Things Are, Weston Woods, 8 minutes, ani-
“mated, color: $150.00 (sale), $10.00 (rental).

Poster— Where the Wild Thmgs Are, Scholastic (#6072), 29 by
41", $1.50.

T_eachmg Guide—Charlotte S. Huck, Children’s Literature in the -

Elementary School, 3rd ed. (New York: Holt, Rinehart and
- <+ - Winston, 1976), pp. 729-30.

“Teaching Guide—‘‘Where the Wild Things Are,” A Curriculum for
E nghsh Grade 1 (meoln Umversxty of Nebraska Press, 1966)

':57 -

IRIC - Lo E Y

-
JAruntoxt providsa by enic i N



: The Tz_nfe of Péter Rabbit ;

[

By Beatrix Potter. (New York: Frederic arne and Co., 1901,
5% pp. Available in odperbdck from Scholastic-Book Services and
Dover Publications.) ‘ B

Summary

Peter Rabbit, a ndughty bunny, mvades' r. McGregors garden,
desplte his mother’s warnings. He is chased by .the farmer, and after
several narrow escapes he finds his way out of the garden. When he
returns home, he is confined to bed. Themes: responsibility. the
importance of obeymg parents.

Appraisal

Beatrix Potter’s classic tule has been a favorite with generatlons of
children who have recognized-their own world in the lives of her
animal characters. The illustrations in gentle pastels help to make
the miniature volume popular with children trom two to eight.

: N
Reading Considerations
Although the plot and sentence structure of thls story present few -
problems, its vocabulary may. Important words include mischief,
naughty , iniplored, exert. sicve, and jm rmghr -

Initiating Activities

1. {:\(pl.un to the childrer that sometimes the things we are told
not to do seem so very inviting and exciting. Ask if they have.
ever done anything they were told definitely not to do. What
happened to them? '
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2.

l

%5,

Ch

*9.

Have children make up aﬁstory in whlch a_small person or ,
animal is chased by a giant figure of some kmd Each chlld
adds a sentence in sequence.

Discussion Questions

'~

Why- doesn’t Mrs. Rabbit want her children to go mto Mr.
McGregor’s garden? How do you think Mr. Rabbit might have

been caught? Why do you suppose Peter disobeys his mother?

Should Mrs. Rabbit have left the children by themselves?

. What does Peter do when he finds out he is lost? Have you

ever been lost? What did you do? What is the smartest thmg

to do if you are lost?
. Why do you think the sparrows help Peter escape? -
. Why does Peter hide.in the can? Why is.it a good lndmg place‘7

Why isn’t it a good hiding place?
Why doesn’t Peter ask the white cat how to get out of the

garden? Though Peter doesn’t listen to his mother, why does

he pay attention to what his cousin has told-him?

[Os]

. How does Peter finally get out of the gdrden‘7 Can you think

of other ways he might have escaped?

. Do you think it was: r:ght for Mr. McGregor to try to catch

Peter? Why or why not?

. What causes Peter to be sick? What happens sometimes when
we do things we are told not to do? Have you ever disobeyed

your parents and been sorry?
Do you think Peter will ever go into Mr. McGregor’s garden
again? Why or why not?

Art and Media : , -

1.

- fence, the tool shed, the sciurecrow, etc. Pldce this in the back -

2

Have the children make a diorama window box to represent
Mr. McGregor’s garden. This can be done by plantmg vegetable
seeds in a window box. On poster board have the-children
draw ‘or paint the baekg,round of Mr. McGregor’s garden: the

of the window box. T e—

.C‘ollect various -materials (velvet cotton. balls construction

paper, pieces of cloth, buttous, etc.) for Peter’ s Llothes Let



-~ — 7
s

12, . , . E " The Tale of Peter Rabbit
. ‘each ¢hild make a picture of Peter Rabbit using these materials.
T Allow the children to handle and discuss each other’s pictures. @

Creative Dramatics

1. Have the children pantomime the following movements of
Peter Rabbit: (a) running fast on four legs to get away; (b)

- struggling to free himself from the gooseberry net;(c) wander-
ing about lippity-lippity, looking all around and (d) scutter-
ing underneath the bushes. ~

2. Have children act out what might have happened if (a) Peter
Rabbkit ‘"had returned home with a bag of ve.getables (b) Peter
Rabbit had talked to the cat; or (c) Flopsy, Mopsy,\and )
Cottontail had gone with Peter. - , \

; .

C-o mposing:

1 Have Lhe ctuldren make up stories about some of the other
troubles Peter Rabbit might have encountered. Tape record
these stories or write them on chart paper.

2. Below is a list of fruits and vegetables found in The Tale of

- Peter Rabbir. Have the children class:fy each as a fruit or a
' .vegetable dand arrange them in two columns on the board:

currants, lettuce, blackberries, French beans, radishes, pars-

. ley, cucumbers, cabbage, potatoes, gooseberries, peas, onions.

Instructional- Resources

. Record The Tale of Peter Rabbzt Scholastic (#4358), 33 rpm,

$2.65. Includes copy of book. )

Record—-The Tule of Peter Rabbit, Caedmon (TC 1314), 33_—r'13"1'ﬁ',"“‘“
$6.50. Includes four other Beatrix Poftter stories. -

Record—-The Tale of Peter Rabbzr Weston Woods (LTR 33), 33
rprh, $1.95.

Reécord—Perer Rabbit and the Tales of Beatrix Potter, Angel

' (S5-36789). 33 rpm, 3$36.98. John Lanchbery’s original score
~for the Royal Ballet film, Tales of Beatrix Potter.

Cassette—The Tale of Peter Rabbit, Caedmon (CDL 51314), $7.95.
Includes four other Beatrix Potter stories.

Cassette—The Tule of Peter Rabbu‘ Weston Woods (LTR 33C),
$5.50.

T
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- Pnlmstnp—T}ze Tale of Perer Rabbzt Weston Woods, $£7.25 for
filmstrip only (FS 33) $9.20 with record (SF 33), $12. 75
with cassette (SF 33C)

Teaching Guide—‘‘The Tale of Peter Rabblt A Currtculum for
English, Grade 1 (Lincoln: University of Nebraska Press,

1966).

-I‘
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: alnitia ting, Activities

Sylvester and the Magic Pebble

""__,-—

By William Steig. (New York: Simon & Schuster, 1969. Available

in paperback from E. P. Dutton & Co., Windmill Books.)

1 - -

- Summary

Sylvester a donkey boy, finds a magic red pebble that grants all

wishes. Frightened by. a lion on his way home, he wishes that he

were a rock. His wish is granted immediately. Sylvester remains a
mute rock for a year until his parents luckily find him during a
picnic on the rock. All are happily reumted Themes famlly love,
security, acceptance of self.

Appralsal

Winner of the 1970 Caldecott Medal, this bnght and colerful book
is visually appealing to primary grade children. They also like its
element of fantasy. its clever plot solution, and its focus on a small-
“person” who is.rescued -from insecurity by devoted parents. In.
most cases, the book should be redd aloud.

Reading Considerations L

-~ b

S lvester aud the Magic Pebble is hke many mcture books .too dif-
ficult to b€ read independently by many first and second graders,
but edsﬂy followed if read aloud. by a teacher. Important words
that may be unfamiliar include usua/ and wnusual, rematkable
cea.sed d:.sappear andinquiring.

e

1. Show children a brlghtly eolored roek Ask each of them what
they might wish for if it were a magic rock.

Larsd
)
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Have two or more children act out a situation in which a wor- -

ried mother and father are waiting up late for their little boy
or girl, -.who was supposed to be home hours ago. Several

groups of children mlght act out this prcblem and discuss the
results.

- Discussion Questions

——

ArtandMedia . Tt

1.

2.

" *3.

7.

*8

*9

1.

2

When Sylvester becomes a rock, why isn’t he able to change

himself back into a donkey?

What do Sylvester’s parents do when he doesn’t come home?
What would you have doneg in their place? What do you think
your parents would have done?

Why does Sylvester’s mother say, “‘I will never scold Sylvester
again as long as I live”? Would this havé been a good idea?

. How long does Sylvester remain a rock? How do you know? |
-Of the three seasonal pictures (fall, winter, spring) of Sylvester

as a rock, in which one do.you think Sylvester is'most Ionely‘?
Why?

. Why do Mr. .md Mrs. Dunedn decide to go on a p1cmc" What
are some of the things you do to make yourself feel better'

when you are sad? .

. How is Sylvester changed back into a donkey? Have you ever
‘been separated from your parents for several days or longer?

How did you feel when you saw them again?
Do you like the way the illustrator pdmted the sun on the
next-to-last page? Why or why not?

When they return home, why does Mr Duncan put the maglc
pebble in an iron safe?

Do Mr and Mrs Duncan love Sylvester very much? How do -

‘you Know? . T

a : D

Have children make a pebble mosaic oi Sylvester or of some
scene' in the book.

. Let some children. design a muml (with watercolors, poster

paint, or actual materials—leaves, grass; etc.) depicting the

T —

passage-of-the seasonsas Sylvester waits:
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T
b 2 -

Creative Dramatics

1. After the children have heard the story two or three times,

let them act out the last scene, beginning with the parents’
decision to go-on a picnic. '
2. Have. children- improvise what might have happened if (a)
- Sylvester had not met the lion, but had taken the pebble home
to his parents; or (b) at the plcmc Mr. Duncan had said, *“I
wish Sylvester were at home again,” while holding the pebble.

| Composing

o 1. Let children tape record what their thoughts and feelings.
might be if they were a large rock—-from summer through fall,
winter, and spring. -

. 2. Flave a group of children develop and rec_ord an ending based

" on what might have happened if Mr. and Mrs. Duncan had

. taken the magic pebble they found home w1th them. They
~might make a transcript of the new ending.

3. Have children collect a large number of pebbles and classify
them according to shape, size, color, texture, etc. They might
then select the group that logks most likely to be **magical,”
giving reasons for their choice.

4. On their picnic, Mr. and Mrs. Duncan take along a delicious

- ~donkey. meal of alfalfa sandwiches, pickled oats, sassafras

salad, dl]d timothy compote. Have children write up a similar
_picnic menu for mice or rabbits. :

Instructional Resources

Puppet Kit— Sylvesrer‘and the Magic Pebble, Society for Visual
Education, $35.00. Includes two puppets cassette, hardback
book, and poster. _

AW



‘Mike Mulligan and His Steam Shovﬂelz _

' By Virginia Lee Burton. (Boston: Houghton Mifflin_Co., 1939,
42 pp. Available in paperback from Houghton Mifflin Co-.-_) :

Summary e L ' ‘ -
After years of accomplishmeht Mike Mulligan and his beloved steam
shovel Mary Anne are-forced out of work by more modern machines.
Given an opportunity, however, to dig the cellar for a new town hall
in one day, they succeed—only to face one final problem, the solu-
tion of which provides both!Af them with alifetime job. Themes:
—-perseverance, ingenuity. . l

Appraisal

With its bright illustrations, clever ending, and personable characters
(not the least of whom is Mary Anne herself), Mike Mulligan and
His Stearn Shovel 'has been a big favorite among children for over
thirty-five years. It is one of the best examples of a children’s story
featuring.an animated machine. .

Reading Co nsiderations

g

---This.is .one. of_t.he_less-cljf.ﬁculit_picture_books,for.ﬁprima__rir_ grade

children, many of whom should be able to read it by the end of
the second grade. New words may include canals, skyscraper, elec-
‘tric, Diesel, cellar, town hall, constable, furnace, and janitor.

' lnitiating Activities

— ] -~V4$1t_an_exca,vatlon_suuf_p_osmble ‘Direct the children’s atten—

tion to power shovels in action. Or show the class a film or _
filmstrip about heavy machinery or construction.

-

—_ PN . - . “. . 17
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2. Have one or more children bring a tby power shovel to class.
Then let the class make up a story about one or several of the
. machines.

Discussion Questions .
l. Do you think -Mary Anne is'a good name for a steam shovel?
If you owned a steam shovel, what would you name it?
2. Why doesn’t Mary Anne get old? Is it always true that if you
take care of something it will not get old? Have you ever tal\en'
such good care of a toy that it lasted a long time?
3. When do Mike Mulligan and Mary Anne dig better and faster"
Do you work better and faster when someone is watching
™~ . you? Why or why not? : )
' 4. What kinds of machines take away Mary Anne’s jobs? ;What
’ other machines are no longer used because newer and blgger
ones have taken their place?
. *5. Why can’t Mike Mulligan sell or throw away Mary Anne? Do
R — you think he is siily to feel this way? Why or why not?
= *6. Why ‘does Henry B. Swap let Mike Mulliganr and Mary Anne
dig the basement of the town hall? Do you think he acted
fairly? If you could meet Mr. Swap, what would you say to
him? )
7. How does the little boy’s idea help Mary Anne and Mike finish
their job on time? How does his second idea help Mike Mulligan
get his money? Do children often or-ever have better ideas
than adults? Can you think of a time when this has happéned?
8. Look at the second page from the end. How has the illustrator
shown that everything is working out well?
\ *9. How does Henry 'B. Swap change? Why do you thmk that he
y and Mike Mulligan become fTi. =nds‘7 ’

‘Art and Media = - S . -
1. Have children p.unt sun faces” that match the scenes where
Mike and Mary Anne are “VERY SAD” arid where the little °
boy asks, ““Hov’ are they going to get out?” . .
. Let children riesign a poster advertising Mary Anne and her
.talents. . : o

3. Several stu.lents might nuﬂ\e shiadow puppets of” M«‘.ITY_A"ITI'IE__‘

w1th movmg parts (boom dlpper stick, etc.—note the separate

&
AV
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1llustrat10ns of these parts in the book) The puppe,is could
then be used in drama activities.

Creative Dramatics

1. Let a child (or perhaps a group ot chlldren‘) pantomlme a
steam shovel in,operation.
2. Using shadow puppets, let children act out the scene in which_
Mary Anne digs the basement for the town hall.
3. Have different students pretend to be Mike Mulligan and tel}
“ithe class what he might have said to Mary Anne at the follow-
- ing places in the book: (a) when there are no more jobs, (b)
- when they get the job of digging the basement, (¢c) when they

finish the job of digging the basement or (d\ as Mary Anne
warms the town hall. :

= Composing

1 Have older children write a want ad for a steam shovel that
could have appeared in the Poppc,rwlle newspaper.
2. Consider letting children devise their own endings to the story
This teaching technique works espec:ally well with Mike Mui-
ligan because of the unique problem posed near its conclusion.
3. Mike Mulligan boasts that Mary Anne can do the work of one
~hundred men in one day. Have children make up some boast-
ing statements about themselves and the members of their
- family ‘and then have them tell whether or not they think-
those boasts could actually be proved.

Instructional Resources

.Record—Mtke Mulligan and His Stear Shovel ‘Weston Woods
(CTR 4), 33 rpm, $1.95. : . -

Cassette—Mike Mulligan and His Sream Shovel, Weston Woods.
(LTR 4C), $5.50.

Filmstrip—Mike Mulligan and His Steam Shovel, Weston ‘Waqods,

$7.25 for filmstrip only (FS 4) $9.20 with record (SF 4),
$12.75 with cassette (SF 4C).

Film—Mike Mulligun and His Steam Slzovel Weston Woods 11
mmutes 1conograpluc color; $120.00 (sale), $5.00 (rentall)

s




_“Why Mosquitoes Buzz in i’édple’s Ears

By Verna Aardema. lliustrated by ieo Dillon and Diane Dillon.

B ¥ T ———-

(New York: Dial Press, 1975. Available in paperbac.< from Scholas-
tic Book Services.) .

Summary

‘When Mosquito tells him a foolish story, Iguana puts stick.- =t his
ears to keep from hearing. This sets in motion a series of hasty con-
clusions by several animals leading to the death of an owlet, the
refusal of Mother Owl to wake the sun, and finally a trial, whlch
retraces ‘the series of mishaps back to the original source— the mos-
quito. Theme: the importance of communication.

Appraisal

Why Mosquitoes Buzz in People’s Ears is a West African cumulative
tale similar in design to ““The Old Woman and Iier Pig.” It has a
distinct flavor and appeal, to which plot and humor contribute
signiﬁcantly Because of the Dillons’ unique illustrations emphasiz-

ing mpvement and texture, the book won the Caldecott Medal for
1976.. _

Reading Considemtions

Although this story has a lengthy plot and sevelal characters its
refrain simplifies the narrative, maklng it quite accessible to first
and second graders. Their response’ will be greater if the book is
-read aloud. Several of the animals may be unfamiliar (iguana,

python, antelopg), but.'each is well illustrited. Other 1mportant
words include cozmczl alarmed, and guilty consczence

L
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. - -
~ . - .

Imtlatmg ACthltleS . . ;_ : : e

-

\.,.__.._;..

l . Have the chlldren playv the game of -Gossip. Whisper a phras\,
7T or sentence in one child’s ear and have him or her pass it on
to.the next child and so on around the circle. Have the last
child in the group repeat the message aloud and compare it
with the original message to see h,ow it has changed. Empha-
::- size the iportance of giving. and recelvmg messages carefully
and comgletely : ot
- 2..Tell the class a pourqum story about, for examp%e kow the
¢lephant got his trunk. Then. ask questions like ‘“‘How.do you
think  the leopard got his spots?” and *“Why do dogs iurn
anound before lying down?” Finally, have the chlldren talk'
about why mosquitoes buzz in people S ears:

: .
--'.a—‘. -
-t

Dlscussmn Questlons - L ERTaE e
1. Why does the 1guana think that the mosqunto s remark 1s non-
~——-sense? What else might he have done besides puttmg stlcks in
' his ears? .
*2_0Of the four ammals that flee (python rabbit, crow, monkey),
which do you think has the best reason? The worst? Why? .=

L“I’ .
=

3. Look at the picture of the tree limb breaking. How does the -
_ limb look different from the one on the opposite page? =
*4_ How does Mother Owl feel about what happens when thej
. limb breaks?. Was it right for her to refuse.to wake the sun?™"
" Why or why not? What else might she have done?
” 5. Why does King Lion call the council'meeting?.

.6. How does Mother Owl find out who killed her owlet? How
does she think it happened? How does what she thinks dlffer
from what really happened? (Look at.the picture. where
Mother Owl ““thinks about” the incident.) F

*7. Why does each animal blame another one? Is 1t “all rlght to

' blame other people for something that goes ‘wrong? Why or
why not? Have you ever been wrongly blamed for something'
you didn’t do? How did you feel? v

- 8. Look at the picture of the rabbit under thé dark trees. How
have the illustrators made him look as though he’s runsing
very fast? :

9. Why hadn’t. tlu 1guana come te the meetmg"

- T
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* | O Do you think the monkey is .any more to bldme than the
other animals? Why or why not? Who is to blame? Why do
‘you think Mother Owl is finally satistied? Why i IS the sun wink-"~
ing when it comes back up?-
11. Why does the mosquito ask to this day if people are Stlll angry?
Do you answer her.the same way?
’ ™

| Arf and Media

1: The sun often observes the incidents in this book.- Have the
children draw a plcture of the sun as it might have looked on
“the last page of the book if 1t had seen what happens to the.

. mosquito. °

2. Direct children in the drawing of “movement plctures 7 like
the one of.the limb breaking and falling. Suggest possibilities:
a tree falling, a flower growing, a balloon expanding and burst-
ing, etc.

Creative Dramatics.

1. Let several children’pantomime the story.as it is read aloud.
When the council meeting begins, they can add dialogue.
¢ 2. Have children act out what would have happened if the mos- .
- quito had been brought to' the council. meeting. Roles might
include Mosqmto Kmo Llon Mother Owl, Iguana, and Mon-

key-
Composing :
Let children write or dictate a sLory for one ot the followmg
. Why the Python Goes Wasawusu, Wde\VLlSLl
b Why the Rabbit Has Long Edrb
“¢c. Why Owis Hoot at Night.
}:ncourdge able readers in the class to find out why (or how) -
mosquitoes really do buzz in people’s ears. . They might use a -
children’s encyclopedia, writing down brlet notes to report
to the class. (Younger children might ask their parents and .
- contribute to a dictated class report the following day.)
3.-Most of-the dmmals at the council gneeting remain silent. Let
. chxldren write ‘'what some of the animals might be thinking.

The scene where the crow explains himself would be espeCIaIIy

P e - . e
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approﬁri;lte, Qarticularly for the anteiope, the monkey, and
the giraffe. ' '

Instruct;onal Resources

. Record—Why Mosquitoes Biizz in People’s Ears, Mlller-Brody Pro-

ductions (7-WM 100), 33 rpm, $6.95.

- Cassette—Why Mosquitoes Buzz in Peoplé’s Ems Mlller—Brody Pro- -

ductions (7-WM 100C), $7.95.
Cassette—Why Mosquitoes Buzz in People s Ears, Weston Woods
(LTR 199C), $5.50.
Filmstrip—Why Mosquitoes Buzz in People s Eurs, Weston Woods,

$7.25 for filmstrip only (FS-199), $12.75 thn cassette (SF
199C).

Record-Book Combmat:on Whv 1Wosqzutoes Buzz in People’s,
Edrs, Scholastic Book Services (20789), 33 rpm, $2.65.

~  Puppet Kit—Why Mosquitoes Buzz in People’s Ears, Society for

Visual Education, $35.00; includes two puppets, cassette,
hardback book, and poster



The Biggest’ Bear‘__ |

By Lynd Ward. (Boston Houghton Mifflin Co., 1952, 84 Pp. Avqnl—
able in paperback_from Houghton Mifflin Co. \

Summary

-~ -

Johnny Orchard is humiliated because his family does not have a
bearskin on their barn. One day he finds a bear cub which be-
comes his pet. However, the bear soon grows too large and too
destructive, and because he refuses to return._to the woods, Johnny
is faced with the responsibility of shooting him. Fortunately, the

- . bear is captured and taken to a zoo where Johnny can visit h1m
Frequently Themes respon51bmty, love of animals.

Appraisal

A Caldecott winner in 1953, The Biggest Bear has achieved wide-
spread popularity among children from four to ten and critical
acclaim for its dramatic full-page illustrations in brown and white
and its adventurous story of a small boy faced with a large réspon-
sibility. The book is lively, lltmerOLts, and suspenseful.

Reading Considerations "
The Biggest Bear can be read independentlyA i)y many chilciren in
the primary grades. Although<certain regxondl terms (/naple sugar,

smokehouse, sap bucket, tapping) may be unfamiliar, only the
word ltumiliated might be dlscussed before reading.

Initigting Activities

I. Ask the children to imaginve that they have a favorite cat. This
cat is always getting into trouble by"scratehing the furniture

2-4. . . ' -
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and knoc.kmg things over. Explain to the chnldren that now
their mother or father says they must give the.cat away. Ask
the children how they would feel and what they would say
or do. Have them act out the scene between parent and child.

- 2. Ask the children to imagine they are going to a. big party with

-

- D'iscussion Questions

l

- *

" ences if th°y wish.

"all their relatives. Their mothers dress them in silly, frilly
clothes while the other children are dressed in comfortable -
clothes, like jeans and T-shirts. In addition, théir mothers treat
them like babies and will not let them have fun W1th the other -
children. Ask how they. would feel. Discuss the meaning of
humiliation. Aliow children to share other humiliating experi-

P

Why does Johnny want a bearskin? What thmgs have you-ever
wanted because everyone else had one? =~ °
Was Johnny’s grandfather wise to run from the bear? How’

does Johnny feel about what his grandfather did? What should

you do if you mee} a bear in the woods?

. Why isn’t the young bear a good pet? What -animals make

good pets? What animals do not make good pets?

. Why does the bear continue to return to Johnny s home?

How does the bear get back f'rom the island w1t11out gettmg s
wet?

. Why does’ it take, Jo'l-Tnny SO long to get the bullet in his gun‘?n

What kinds of things do you do to put off unpleasant jobs?-

. How-is the bear captured? In what other ways do men capture '

animals?

. Do. you think Johnny feels good about what happens to his

bear at the end of the book? Do you think he feels good‘_:
about ‘himself? Why or why not? - ,

-

Art and Media

Il.l

»

2.

b

Have children draw several dlf'ferent sketches of the blggest

bear to illustrate how he grew. They may use pencils, crayons, -
or felt-tip markers. These drawmgs might be done On news-

print or butcher paper. ..

Provide large brown. paper bags or materials for makmg papier-

miché-masks for the children so that they may make bear
masks. (These may be used in the creative dramatics activities.)

o~ -
\J‘r
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_Creative Dramatic’s'

S

1. Ask each Chlld to pretend to be the biggest bear. Have them
move around the classroom as the bear might have. Then ask
various children to pretend to be the biggest bear in the fol-
lowing places: (a) Johnny’s mother’s kitchen, (b) the smoke- -
house with bacon and hams, dnd (c) the shed-with bottles of

T

. Choose several chlldren to play Mr McLean Mr Pennell Mr.
Carroll, ‘Johnny, and his father. Ask them- to enact the scene
in which the men complain about the bear to Johnny and his
father. If_needed provide time before they start for discussion
of what each person might say.

- 3. Ask children to pretend to be the biggest bear telling the story‘
of how he met Johnny and came to live at his house. ¢«

Co'mpo'sin_ g

1. Have children -make a list of different kinds of bears. Then
have them research the types of bears and prepare a chart tell-
ing what each kind eats, whe,re it lives, how large 1t grows,
and so on.

- 2. Take the children on a field trip to a local-zoo to observe the
-'bears When they return to the classroom, let the group write
an experience story about their observations." .

3. Discuss how maple syrup is made. If possible, let-each child
taste some maple sugar. Ask the children to write or tell step- -
by-step mstruc,tlons for mdkmﬂ maple sugar.

. Instruc tional Resources -

- Record ""'."/;he Biggest Bédr Weston Woods (LTR 10), .33 rpm,

$1.95.
Cassette—T7T e Btggesr Bear, Weston Woods., (LTR IOC) SS 50.
Filmstrip—The Biggest Bear; Weston Woods, $7.25 for filmstrip only
(FS 10), $9.20 with rec.ord (SF 10), $12.75- with cassette
(SF 10C). -~ -

©
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,Cr-owA Boy - -

By Taro Yashima. (New: York Viking Press, l955 37 pp. Available.
in paperback from Vlkmg Press ) .

Summa ry

- A small, shy Japanese boy named Chlbl spends: his_ first five yedrs
of school isolated and tdunted by his classmates, who donot under-
stand him. Encouraged by a sympathetic teacherin the sixth grade,
Chibi reveals his uniqueness and sensitivity at a talent show through
his ingenious<imitations &6f crows, and thereby gains the acceptance
. of his classmates. Themes: rejection and acceptance. '

" Appraisal

-Crow Boy'is a’sensitive, compassionate picture book dealing with
a theme of relevance to all children. It is. one of the few picture
books with genuine c.hamcter development

Reading Considerations _ ' : : ”.

-
B -

-Some second grade and many .third - grade chlldren could read
Crow_ Boy independently. Challenging words include jorlorn
interesting, trudging, admired, announced, imagine, graduation,

attendance. and charcoual. But the most important-'word by far is
- imitate. ' :

o

Initiating Actwnty

Have a group of children form a circle W1th arms linked. Select an
individual child to try.for a few seconds ‘to break into the: -circle.
After the ‘“‘rejected” child tells how it felt to be momentanly left
out, the class can discuss feelings of acceptance and rejection..

&
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Dlscussmn Questlo ns

l

w PWN

s

-*9.

10.

“like these be helped?

AY

At the beginning, why is Chlbl hiding under the school" Have

- you ever wanted to hide somewhere at school? Why"

. Why do you think.Chibi is afraid? .

. How do the other children feel about him?

. Why did the artist make the picture on page 1 l-seem shaky?

Why does Chibi cross his eyes? What does he not want to see?

. Do. you think Chibi is a good student? Do you think he is

stupid? How=does he seem to learn about things?
Why do you think 'Chibi comes to school every day éven
though he feels alone? Would you have done this?

. Why does Mr. Isobe like and admire Chibi? :
. What different kinds of-crows does Ch1b1 imitate at the talent

show? Why do -you think he does so many? How does his
performance affect the people who listen? Why do they cry?
Is the boy at the end of the bock different from the boy at .
the beginning? In what ways? :

Have you ever known any chlldren who seemed lonely and sad
at school? How were they treated by others? How can children

P

Art anci- Media

1.

. ‘'might be used to construct a mobile.

2.

Creative Dramatics STl

"

b

After consultin.:g a reference. book on-'origanii (the Japanese |
art of folding paper), have children make paper crows that
Let the class cut out plctures of children f'r’om magazines and
de51gn montages that express the lded of being alone. - =

"

-~

. Let three. children act out a sntudtnon in wi;uch they are Crow
Boy as a first or second grader and his parents. One day when
he comes home trom school, they ask him what he did in
school that day. ' '

. Ask children to pantomime how-Chibi walked (‘“‘trudged’)

to school early in the book and then how he “set off for his
home on the far $'de of the mountain’ at the end. Emphasize .
the difference.

. Have the children improvise one of the conversatlons between

Chlbl and Mr. lsobc

35
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Composing - @ -
1. Have children look at the ceiling, their desk top, someone s
shirt, or out the window and make a list of things they ‘‘see.”
Post these on’the bulletin board, as Mr. Isobe did-with Ch1b1 s

- list.
v+ 2. Crow Boy’s specialty is lmltdtmg CIOWS. Ask each child to ,
. think of something special that he or she knows about and to

~ tell aboutit or demonstrate it for the group.

3. The nickname Crow Boy is'given to Chibi when his talent for
lmltatmg crows is discovered. Let students compose stories
imagining how the following nicknames might have originated:
Flipper, Slugger Wonder Wom'm Tarzah

1 -
v

Instructional Resources

Recbrd—Cfrow Boy,Weston Woods (LTR 42), 33 rpm, $1.95.

Cassette—Crow Boy, Weston Woods (LTR 42C), $5.50.

Cassette (with books)—-Crow Boy, Miller-Brody Productions
(7-VRB 24933-7), $17. 95 Includes eight paperbdck copies of

S book.

Filmstrip— C)C)'W Boy, Weston Woods, $7.25 for filmstrip- only
(FS 42), $9.20 with record (SF 47) $12.75 wnth (.assette
(SF 42C). .

Film—Crow Boy, Weston Woods, 13 minutes, tc.onographlc color

_ $135.00 (sale), $6.00 (rental).

Teaching Guide—Charlotte S. ‘Huck, -Children's thmature in - the
Elementary. School, 3rd ed. (New York: Holt, Rmehart and
Winston, 1976), pp. 722-23. :

Tedching Guide—‘Crow Boy,™ A (un:c wlhinn for English, Grade 2

' (Lincoln® University of Neb_mska Press, 1966) - .

>
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One Morning in Maine

‘By Robert McCloskey (New York: Vlkmg Press 1952, 64 pp.
Available in paperback from Vlkmg Press.) - ‘

Slimrrlary R . ~' 

. Sal wakes up one mprrung anticipating.a boat trip to Buck’s Harbor

with her father. The 'events that result from her discovery and sub--
_ sequent loss:of a loose tooth help her to realize that she is growing
‘up and becommg capable” of - mcreased responsibilities. Themes:

growmg up, famlly life. . g . -

Appraisal -~ ;_

I

" Set beautlfully dlong the coast: of Mame this book is a- warm and.

- comfortable favorite of many ch1ldren from four to eigiit. The text

. Initiating Activities e

and illustrations are realistic, the’ latter being pen-and-ink sketches

‘of dark blue and white. Qe Morning in Mame was a runner-up for

the Caldecott Medal in 1953.

;

/

: /
Reading Conmderatlons . - : ,,-/'

- J.ike many picture books One Mornmg in Maine is too difticult for
‘most primary grade children to read independently. Some impor-
tant words that might be introduced to children include clams,

Sympathzzed' reluctantly, definitely, clam. chowder, outboard
motor, dictated, harbr~ and appetite. : i
) . o

. N .

l In small groups, give each child the opportumty to respond
* to the questlon “What happens when a tooth comes out"” '

+* L7 hnd

- 30

!

Ut
¢
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2. If possible, show children what clams are. It would be instruc-

~ tive if they could .taste clam chowder—ldeally by ‘makmg
. some themselves in class. :

Discussion -Quéstions

l How does Sal feel when she wakes up" What makes her feel

this 'way? Would you feel (or have you félt) this way when =

you lost a tooth?
-*2. Look at the picture on pages 14-15. What has Jane done"

How does she feel about it? How does her mother feel about

it? What do you think Jane’s mother will do?

- 3. Why does Sal tell several blrds and ammals about her loose

tooth on the way to the beach?

4. How *does Sal help-hér father? How does she feel about help-

- ing her father? In what ways do,you help your parents? How
» will you help them as you get bigger?
5. How do Sal’s parents help her when she discovers her loose
tooth? What else might they have said or done?
‘6. Sal’s father tells her. that big girls don’t cry about losing a
tooth. What things do little boys and girls cry about? What "
- *  things do big boys and girls cry about?
*7. How is' the sea gull like Sal? How does the sea gull help Sal
" without even knowing it? Why are the animals—the loons,
"the seal, and the clams—important to Sal and her family?

.8. How does Sal help her little sister?’ How do you help your -

.younger brothers and sisters or other children that you know?
Does someone have to tell you to be helpful or do you. do
" these things by yourself? . - e
9. As you grow up, parts of your body change. What changes
have you noticed? What other changes do you expect?
*10. Do you think Sal has .“grown up” any in just.one day? Why
or, why not? o . -

"

o /
Art and Media )
1. Let a group of children paint a mural (using terﬁpem and shelf
paper) of the coastline from Sal’s house to the point where
her father is digging for clams (pp 16 29).

' ¢
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2.

Creative Dramatics

1.

2.
‘_mother_explams to her why this is happening. Have children

' ¥ . . } o . ] . .
1=

. : . | . One Morning in Maine _

Encourdge some chlldren to make a collage based on the 1dea
of families orgrowing up. _ -

-

Have chlldren pantomime the scene in which Sal, Jane and
their father take the boat trip to Buck’s Harbotr.
In the book Sal is worried about her loose tooth, and her‘

improvise scenes. of  similar anxiety in which parents must

~explain things to children, such as why a fnend' has to move

" away or why we have to get vaccinated.

" Composing

-

1. Let children dictate stories to the teacher: (a-) about personal

_experiences with lost-teeth, (b) about what might have hap-

pened _if, for example, Sal had not lost her tooth, (c) about
younger brother or sisters, (d) about *“One Morning'in

.'Have children look at the picture on pages 52-53 and hst as

many things as they can under the heading ‘“‘tools”; or, usmg
pages:- 14-15, l;st thmgs under the headings “furmture or

© “*kitchen items.’ : '
. Sal wishes for a chocolate ice cream cone. Have stiidents wrlte

a note to a friend explaining how they, like Sal, lost a tooth,

“and teling what they wished for, whether they gdt exactly

what they wished for, or whether they gotsomething that was

‘not qulte SO good or somethmg even better _ o

/:

e



Arrow\'te,t,he-_sgﬁh"" |
A Pueblo Indian Tale

.\\

"""" * ~.

| 'By ‘Gerald McDermott (New York: V1k1ng Press, 1974 Avallable
in paperback from Penguin Books.) =~ .

: -'Sum'n'ia'ry | N - ~ |

Mocked by his playrnat s for havmg no father, a Pueblo indian boy

" sets out to find him. He is helped in his search by Arrow Maker,
who launches him as an arrow to the sun. There the Boy finds his
father, endures four tnals required of him, and returns to earth
filled with the power of the sun. Themes the 1mportance of over-
commg obstacles, courage..

"y
e

Appraisal

Arrow to the Sun won the Caldecott Award for '1975° Its boid ° .
patterns and coIo;@; dominated by the earth tones of yellow, orange,

and brown, dramatlcally reinforce a Pueblo ‘Indian initiation tale
.that should appeal to children-in grades one through three, many of
“whom will percewe the story as an example of the child overcom-
mg adversnty

Reading Coﬁ'sid_eraﬁtions

-

Although this book is accessible to many"second and third graders'

in terms of its vocabu[ary and uncomplicated sentence structure,
the plot is. more’difficult than that of most picture books. Some of
the incidents (like the Lord of the Sun shooting the spark of life
to edrth) may require explanation. Important words that might be
- discussed before reading include pueblo, mocked, kiva, and trans-
formed . ?

~
~

)
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Initiatin‘g Activities

1. Show children the two- page illustration where the Boy'is shot
into the heavens towaid the sun. Ask .them what they think.
the book might be about. P -

2 -Have the children.talk about which one of the tollowmb would
. frighten them the most-(or least): a roomful of bees, of snakes,
of lions, or of lightning.

Discussion Questions
1. How does the Boy come into the world of men? Why do you
- think the Lord.of the Sun wanted to send the spark of life
to earth? ' “ .
."The Boy is mocked because he has ho father. How does the
itlustrator of the book mdke the Boy and his mother look
sad? What does the Boy do.whean he is teased? Was this the’
' bt,st thing to do? What else could he have done" What might
" .you have-dane?
3. Why do you think Comn Pldnter and Pot Mdker refuse ‘to help
+ the Boy? Why does Arrow. Maker agree tcrhei‘p" .
4. H6w does the Boy change in. begommg the arrow? (Look dt
the picture.)
... *5. Do you think the Boy is brdve’ Why or why not?
ST6-As.the _Boy travels to -the sun. he puasses by many stars. Why
do you thiitk-the stars becoine. more colorful as he gets nearer
the sun? ' . < e : :
*7. Why is the Lord ot the Sun so colortul’ Why does he require~
the Boy to pass the four tests?
8. Which one of the four trials do.you think is the hardest? Why’
Can you think of others that would be lmrder" Why -do you-
think the lightning trial is the last one? -...
9. Why does the Lord ofthz SLm shoot the Boy to earth agam"
*10. How has the Boy chunged during the storyj? Why do the people

" celebrate his return? e . - e .
*11. Do you think the Lord of the” Sun. will pumsh Corn Pldnter .
) and Pot Maker? Should he? Why or why not? |

+
. »
< . : - .

i

F- 2

Art and Media | R
1. Give the children a sheet of paper on which are drawn two -
outlines of the Boy’s face. Let thiem draw the Boy’s expression

LR S
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Arrow to theSzéﬁ I o ' T 3s

-.(a) when he is tt.ased bYe lus playmates and (b) later when he

returns from the sun. «

. Let the children make collages of other kinds of ammals and

forces that might.have served as dangerous and difficult trials
for the Boy.

. Let children draw their own Pueblo Indlan designs- llke those

on the inside cover of the book. (Also see Composing #2.)

a

‘Creative Drglmatlcs -7 ' ‘ C

-1

I

' Composilig

1.

J

[1 structlonal Resources .

Lead chlldren in pertormmg the- Dance of Life w1th wlnch
the Indw.ns celebrate the Boy S return Appropnate Indian
music might be used.

. Have several children act out a scene where the Boy meets

his playmates again after his return from the sun. What would

‘he tell them about his adventure? How would they react?
. Let groups of children pantomime the Boy’s four trials agamst

the lions, the serpents, the bees, and the lightning.

"

: L .

Let children write or dictate instructions that- Arrow Maker
. might give for creating an arrow from a boy. Give tnem a

beginning: “‘First the boy must stand up straight and tall.”’

. Have children examine the ‘Boy’s special sign. Ask them what

it might be. Then let thém draw and write dbOLIt a similar
sign that they would like for themselves -

- o
-

-Cabsette Auow to the Sun, Weston Woods (LTR 1840), $S 50.
" Filmstrip—1row to the Sun, Weston ‘Woods, $7.25. for filmstrip

onlv (rS 184) Sl 2.75 wnth cassette (SF1 84C)

[ o

>



A

. Sam, Bangs, and Moonshine .. .-

. By Evaline Ness. (New York: Holf, Rinehart and Winston, 1966.
. Available in paperback from Holt, Rinehart and Winsten.)

; Su'mmary' ' | | L , .

Samantha’s reckless hablt of lymg gets her into trouble when gull-

ible Thomas believes her “MOONSHINE” and_heads for the cave

behind Biue Rock to find Sam’s 1magmary baby kangaroo. A storm
'comes up “‘and both Thomas and Sam’s cat, Bangs, barely escape.
‘Sam’s concern for them leads her to make distinctions between e
good “MOONSHINE” and bad “MOONSHINE »” Themes: fantasy and .
redhty:. ) _ _

-Appralsal L =

- This Caldecott winner accurately portrays the world of chlldren,
which blends the fantastic and-the real. Children in the primary
_grades enjoy both the Story dnd the engagmg 1llustrat10,ns done m )
- shades of black green and gold , .

ReadmgConsxderanons ) o S i

For the rnost part,  this book should be read ‘to chxldren More
capable readers who attempt it on their own may have trouble
with these words: scoured, niassive, cizarzot menacmg torrents
and sodden. ' ' y :

Imtlatmg ACtIVltleS

+. Ask the chlldren if they know any people who hke to tell lies.

' Let them discuss some of the lies these people tell. Ask if
these lies ever have hurt anyone or could hurt anyone. Dis-

* " cuss the possible dangers in telling lies. :
36 ' ' ) ‘

R . . . . .
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- Sam, Bangs, and Moonshine o o o 37 .
2 Ask the children to thmk about thenr secret worlds ‘where . o
‘they can do or be anything they want. You may want to dis-
cuss some common fantasies as a startmg point. Then ask the
children to draw pictures of their secret worlds, using pencils
or felt-tip pens.” Allow any child who wishes to share and dis-
. cuss his or her drawing . wntti the group

L

Discussion _QUestions - ’ L.
'*1. Sam makes-up stories about the things around her Why does- .
_she do this? Does she. have many.exciting things in her life? R
2. Sam’s father tells her to stop talking “MOONSHINE.” What  °
- . does he mean? Why doesn’t Sam understand what he means?
© *3. What does Thomas have that Sam doesn’t have? Why does
Thomas believe all the things that Sam says? Why does he
always go wherever Sam tells him to go?

4. Does Sam know it is dangerous for Thomas to go to Blue Rock
to 'look for the baby kangaroo? Wouldsshe have sent him if
she had known? Why does Bangs go, after Thomas? B S

5. How does Sam’s father feel when she tells himi about Thomas E

- and Bangs? What does he do? :

6. Why does it seem like such a long time before Sam s. father

- comes back? Have you ever waited for something to happen? )
Did it seem to take along t1me even though it may have been s
a short time? o

*¥7. How does - Sam learn the dlffere'nce between reality and _
““MOONSHINE”’? Do you think this is a hard lesson for her to
learn? Why or why not?

8. How does Bangs escape from the .storm and get home? Have -
you ever heard the exprc.ssmn **A cat has nine lives”? What
does it mean?

9. Why does Sam think’ the gerbll is a- l\dngaroo‘? Look at the
pictures of him. In whkat ways does he look like a kangaroo?
What does Sum do with che gerbil? Why doés she do this?

*10. Is all ““MOONSHINE” bad? What is good *““MOONSHINE?

19

e F-
P - o

~ Art and Media

1. Ask the children to draw or paint what they think a lie would
look like if they could see one when it is-told. Have themn use
fingerpaint, crayons, or tempera. Ask them what color a lie-

. is, what shape it has, how much of their paper it would take

TN
[
r
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Creative Dramatics . - -

¥

1

(N0

Composing

Sam, Bangs, and Moonshine

up. and so on. (If this seems too abstract, ask the child'rtﬁn'to
think of a lie as a form coming from a person 'S mouth li,ke
the balloons in comic strxps )

. Let the children use watercolors to draw a plcture ot a tamil-

iar scene in a heavy rain. Ask them to explain the difference
between the scene in the rain and on a sunny day. -

Vd

-

. Ask several pairs of children to act out the scene between'
Sam and Thomas when she makes up stories about where the

baby kangaroo is. Have thcm think about the wily Sdm would
talk and the way Thomas would answer her.

. Play “The Biggest Lie Game.” Have one child start | story
-which contains an exaggeration or a lie. The next child is to

stretch the truth further and the next.even further. When the
group agrees that the truth,can be stretched no further, ‘the
next child may start a new story. Example: Child . My

‘mother is very big. She is as big as a bear. She picks up trees

with her buare hands. Child 2: My mother is as big as a barn.
She can move a whole house by herself. Child 5: My mother

is as big as a mountain.- She can carry a whole town full of

people on -her back. etc.

~

-, . ,

1. Sam made up stories about the things around her: her mother,.

the cat, the rug on the doorstep. Ask the children to pick out .

severial objects in ‘the classroom, list these objects, and write
an experience story about what these things might be or do.
Sam had to learn the difference between reality and “MOON-.
SHINE.” Below is u list of objects. Ask the children to classnty
these as “‘real™ or “MOONSHINE"": .

“a. a car that tlies.

b. a family on a camping trip,

¢. a princess who slept for one hundred years
d. a lost dog. : :

e. a donkey that turns into a stont, . -

f. a rabbit that can talk.

You may extend this uctivity by asking the children to Lhdl‘l(’e .

the objects, making the real ones “MOONSHINE ™ and vice versa.
You may. also have the class add more.items to each list.

2

i
'

-



-

Sam, Bangs. and Moonshine _ o= : ' 39
. ' - s

Instructional Resources - -

y :

Cassette—Sam, Bangs and Moonshine, Miller-Brociy Praductions
(7-FAC 110), $7.95. ) . :

Filmstrip—Sasn, Bangs and Moonshine, Miller-Brody Productions,
$16.00 with record (7-FA 110) or withcassette (7-FA 110C).

K :
s . , ;
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»AppraiSal

- Reading Considerations |

' The Hundred Penny Box

-
"

By. Sharon Bell Mathis. Illustrated by Leo Diilon and Dxane Dillon.

(New York: Vlkmg Press, 1975 47 pp.) |

Summary ! _ R A

When Michael’s gi'eat-éreat-aunt Dew nioves into his parents’ house,
his mother Ruth has difficulty adjusting to the elderly lady; who

- insists on keeping her old things around her. Ruth especmlly wants

to replace Aunt Dew’s hundred penny box, which contains one

- penny from each year of Aunt Dew’s life. chhael who loves and

understands his great-great-aunt, works out a way to presérve her
treasure. Themes: youth and old age; famlly relationships._

g

-

This inspiring little book presents a vivid picture of the close rela-

-~ tionship between an old woman and a young boy. Although 7Thé
Hundred—Penny+Box-is—not a picture book, the stunning brown-

i\

toned watercolor illustrations by Leo and Diane Dillon enhance -

the story and copgtribute significantly toward making it an effective -
' bridge between pjcture books and longer novels. -

a
) N
- : -
L3

-~

" The simple vocabulary and Ssyntax of The Hundred -Penny- Box
.make it an excellent book for third and fourth grade students to

read mdependently The few words that may be unfamiliar include
Victrola (p. 16), britches (23), irritable (33), mahogany (33), and
frail (40). . o

40 : PR
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@

Imtlatmg Actwatles

1.

After readmg a book like Annie and the Old One by Miska
Miles to the children, let them draw pictures of an elderly
person they know doing somethmg with them that they both

_enjoy. Have them save their pictures to compare with the

E

£

illustrations in The Hundred Penny Box.

. Discuss with the children the following questlons Have you

ever had an object that'you loved:get broken, lost, or thrown

away? How did you feel when this happened" Did you find.-
something else to take its place?

Discussion Questions , L . -

%]

*9,

10.

v not?

. Why has Aunt Dew come to live with Michael and his parents?

How do the parents’ feelings toward her differ? Is it right for
Ruth to feel as she does? Why or why not? >

.-Why do you think Aunt Dew sings her favorite song so often?
. Why does Ruth. want+to throw away Aunt Dew’s hundred

penny box? Why does Michael want to save it?

. Aunt Dew says, ‘“Anybody: takes my hundred _penny box

takes me!”> What doés she mean by this?

. Years before, what had hdppened to John s parents? Why had

John taken the boat apart?

. What do Michael and Aunt Dew enjoy domg w1th the penmes‘?. :
Why does Michael enjoy doing it? Why does"Aunt Dew? Why -

is she so attached to the box and its contents?

. Look at the illustration on page 27. Who are the people pic-

tured there? Why is the top part of the pxcture darker and -
harder to see? -

. Why does Ruth want Aunt Dew to take her nap" Why does

Aunt Dew cry? How does Ruth explain her crying to Michael?
Why does Michael become angry? Have you ever argued with

your parents about how someone else”in the family was
treated?

How is Aunt Dew’s box like Mle’bﬁ'el s teddy bear? How is 1t
different? -

Is it wrong for Michael to want to hlele\the box" Why or why
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I 1. What kinds of things does Aunt Dew forget? What things docs

she remember? Why does she torget some things and remem-

~ ber others? What kingds of thmgb do you most euasily forget or
remember?

12. What do you. think w1ll lmppen to the hundrud penny box"
Why?

Art and Media

1. Have each child prepare a *‘self” box that represents his or
"her own life. Pictures, snapshots, or real objects could be
glued or fastened to the box or placed inside. When finished,

" the boxes might be shared with the class. ’

. The illustrations in this book are watercolors uapplied “with
cotton,. with light areas created by water and bleach applied
with a brush. Have childr¢n create additional illustrations
with watercolor paints and cotton swabs (of Michgiel and his
father, for example; or of the children’s own'family life).

R

-

Creative [.)ramaticsh

makes to her record; use, perh#ps, a rcc,ordinAg of “Tuke My
Hand, Precious Lord.” Hclp the children xmdgmt, how her
age would affect her ablhty to move.

)

Michael und Aunt Dew: (a) the two of them counting. the
pennies, (b) Michael trying to get Aunt Dew to hide the hun-
dred penny box, or (¢) Michael asking her to tell.stories.

. Mave three children improvise a scene in which.-Ruth brings

mahogany chest. Roles: Ruth Aunt Dew, Mu.hael

Composing

1. Have "children writ_é a description ot something they own ‘that
is old but still precious to them. It might be a toy, a book, or

perhaps something they found. lHave them describe the item-

“exactly as it is--including any rips. holes, spots, or other de-
fects —and tell why they value the object even though it may
seem to be worthl;ss to dnyone else. .

I. Pantomime with the children the movements that Aunt Dew .

. Let children act out one of the following scenes between.

“to Aunt Dew her one hundred pennies—now placed in the tmy‘
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2 Encourage children to write a very short blogrdphy of.one of
their older relatives—a grand parent, or perhaps an aunt or’
uncle. Suggest that they list important events by the years in
which they happened, as Aunt Dew did. .

3. As Aunt Dew remembers her home, everything was the biggest
and the best. Let children write statements about their school,
their home, their best friend, and their parents as nunt Dew
would have remembered them. -

4. Have children write a diamante - poem about youth- and old
age or about children and grandparents. A {diamante.is a
diamond-shaped pattern poem- based on contrasts. The pat-
tern produces.a seven-line poem following these specifications:
I word-—-subject noun; 2 -words—adjectives;,3 words—parti-
ciples (-mg,,-ed), 4 words—nouns related to the subject; 3
‘words—participles; 2 WOI‘dS—-dd_]ECthBS ! word—noun (oppo-

" - site of the subject). For example:

) Earth’ .
Lovely, awesomeé, .
Spmnmg, changing, greening,

LY

_Land, =~ ocean. air, - night, _—
. : Expanding, shooting,: darkenmg '
Lonely, starry, A
Spdce

" Instructional Resources

. Record—The Hundred Penny Box, Miller-Brody Productions

~ ~(7-NAR 3106), 33 rpm, $6.95. A '

Cassette—The _ Hundred Penny Box, Miller-Brody Productions
(7-NAC 3106), $7.95. - '

[



.The Courage of Sarah Noble

> * ) - . - -

i qﬁ_'&,ﬂ'{
)

By Alice Dalghesh -Hlustrated by Leonard Wexsgard (New York
Charles Scribner’s Sons, 1954 54 pp. Avallable in paperback from™
. Charles Scnbner 's Sons. ) : .

- ! '\ . -
Stimma'ry
_ In 1707, eight-year-old - Safah Noble and her father set out from .
. Massachusetts for their new home in New Milford, Connecticut. '~
.Bravely, Sarah stays with her father, cooks for him, and even remains
with friendly Indians when he goes back to Massachusetts to get
the rest of the family. Themes: courage, conquering the wﬂderness
understandmg other cuxtures

\

Appraisal . | | -

This simple tale of a brave young girl facing the unknown dangers
of the wilderness is heartwarming and charming. Childrén in the -
_mten‘nedxate grades (3-4) can find in Sarah an ‘admirable character

who is kind and good and wh&;evercomes the fears and anx1et1es
common to us all.. | Rt .

. -
Al . N .

Reading Cons‘idera»ticns -

The vo.cabulary and syntactlc patterns of this book are such that
most children in the intermediate grades could read the book
independently. New vocabulary words might include solemn
(pp. 14, 37), outlandish (50), and porridge (20). '

Initiating Actxvntles

- 1. Darken the’ room: as much as p0551ble and ask the chﬂdren to
. - imagine that they are in a forest at night. Play a tape orrecord

- 44 % - ' :‘. - s
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>

of typical night noxses such as crlckets chlrpmg, owls hootmg,

. frogs croaking. (Possible recordings include, Wait til the Moon

Is Full, available from Learning Arts, and Voices of the Night,

_available from Cornéell University.) Ask the children to ‘be

Discussion Questions - = . - .

.1'
*2.

perfectly still as they listen to these noises. Then let them .

discuss how they felt.

. Play a record of a story or conversation in a forelgn language.
. Have the class discuss how they.would feel if they went to a

country where no one speaks English. Or, if p0551b1e, have
someone who speaks a forexgn language come in and talk to

'theclass - o | : S

o

s =

Why do Sarah and her father set.-‘out on their journey alone?

Why do Sarah and her father look forward to sleeping at the '
Robinsons’ house,, even: though the people ‘are -unfriendly? _

Why do you think Sarah chooses to keep her cloak on?

. What stories do the Robinson children tell about the Indians?

. “How does Sarah feel when she hears these stoties? Were you

*4.

ever frlghtened by stories even though you felt sure they
weren’t true?

How .does Sarah know there is no love in the Robinson house?

-What does her father mean when he says Sarah is too wise for

her years?

. What does Sarah’s new home look hke when she First arrives?

"How do you think she feels? Can you remember how you felt

when you first saw a new place you--had»—heardua—lot--about?

. How does Sarah’s father make: the cave comfortable? Whaf

‘objects. would you cons:der necessary to_make a place com-

fortable?

. What does Sarah feel when the' Ind;an children first come

. upon her? What causes her to feel this way? Do you think that

Sarah is impolite to the Indian children? Why or why not?

what ways might they-have helped each other?

she look different? Does she act dlfferent" In what ways is
she the same'?

L

Sy

. How do Sarah and the Indian’ children help-each other? In

. Why must Sarah stay behind when her father leaves" How -~

-does Sarah feci about staying w1th the Indxans" How would
“you feel?

. How has Sarah changed by the time her family retums" Does
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R B Sarah says’ she has become a woman. In what -ways is this
true? .
'12. Throughout the book: Sarah’s father wonders if hé has done

the right thing. Do yot think he did? Why or why not?
*13. Sarah keeps saying to herself, “Keep up your courage, Sarah
G Noble.”. What objects, people, and things help her to keep up

*hbﬁ':r courage"

"Art and M'edia -

1. Let the class make a ‘quilt, such as the one Sarah Noble sleeps -
on during her journey. Each child should design individual
pdtches that tell something about themselves. The children
can then sew the patches together and display the quilt.

. Have children construct dioramas—using cardboard, construc-
tion paper, twigs, and bark—of Sarah’s new home and Indian
John’s home. They should furnish the'dwellings realistically

' angl discuss how each is suitable for the people-who lived there.

D

Creative Dramatics

1. Have several students act out the scene in which Sarah meets
the - Indian children. They should try to show how Sarah’s
attitude toward them changes and how they react to her.

“» + 2. Let small groups mal\e up.a skit about one of the f‘ollowmg

.a..meetmg someone new and strange,

~b. greeting someone you love very much whom you haven t
seen for a long time, .

‘c. being teased about somethmg you are afrzud ofor uncertam

ab@ut ) -

\pesing. '

1- Encourage children to write three entries in a diary that Sarah
might have kept. They may choose three eonsecutnve days or
_ . pick™any three exciting days to write about.»

) 2. Have the children write a letter that Sarah might have written
and sent to her mother. Choose one of the followmg ‘times
when Sarah might have written: : . e
a. after herfirst night in the forest, ' ’
b. after her stay at the Robinsons’ house,
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»
~

c. after. shc first mct the lndmns :
d. when her father was returning for the rest of the famlly
- 3. Indian John was noted for not wasting.words, even when he A
spoke in his own language. For example, in Chapter 10,
-~ instead of saying to-Sarah, *“*Your parénts are waiting.for you
now. You should hurry to your house to meet them. We feel
that you are like a duughter to us,” Indian John says, ‘“You
go, now, my daughter.” Ask children to write the following
_ passages from the book_as conusely as_Indian John might
£ have said them.
. It was a blessing-the Lord gave me ddughtcrs as well as
sons. And one of them all of eight yedrs old,,and a born
~ - cook.” . = - S
. b “Mistress Robmson should tgach .her chlldren to watch
' their words. She should watch her own. And there-are peo-
“ple in this world who do not help oth:.rs dlong the way,‘
A “Sarah, while there are others who do.’
c. “And when [ came back I found Samh as clean dlld well-
®  dressed as when 1 left her. Tall John’s wife is almost as
_ careful as you, Mury.’ :
4. Let the children write or tell what huappened to Sarah when
.she grew up. Did she move to a city? Did she have a job? Did

she rémember her Indmn friends? Did- she get married and
have a fukily? . ; ' -

Instructional Resources
Teac_:hing Guide —“The Courage of Surah Noble,” .4 Curriculum for .
English, Grade 3. (Lincoin: University of Nebraska Press,
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~ The Matchlock Gun

R

By Walter D. Edmonds Illustrated by Paul Lantz (New York
Dodd, Meza d&Co 1941, 50pp)

e Sﬁmmary

‘When Teunis Van Alstyne leaves his family to guard a bridge against.
Indian attack in the Hudson River valley, his wife Gertrude and -
" the two children are'left alone in their isolated house. On the fol-
lowing - day, as the Indians seem to be drawing near, Gertrude
. prepares to defend their house. She shows ten-year-old Edward how
to. fire the huge matchlock gun that hangs'so impressively over the

fireplace. That evenmg Edward repels the Indian attack with the
“ gun he has so long admired. Themes: reSpOnSlblllty, _ourage

Appralsal

Tlie Matchlock Gun won the Newbery Meda] in 1942 largely be-

-cause of its suspenseful plot, memorable style, and” sensitive por-
trayal of a family determined to protect itself against one of the
frontier’s harsh realities. Although they are not always appropriate-

" ly. located .in the” text Paul Lantz’s color illustrations of firelit

"darkness effectively’ convey a mood of_lugh drama. Despite - its’

.. setting and faithfulness to history, The Matchlock.Gun has been

criticized by some who say it depicts lndrans as bloodthlrsty sav-
- ages and émpbhasizes vnolence

" Reading Considerations

- This book will not be easy for tlurd and fourth graders, though
.some can read it mdependently Many of the words will be unfamil- .
iar. The book is short enough, however, to be easily read aloud by
- the teacher in two or three sittings. Some ‘of the more important
: wordsmclude imlma (pp. 1,2, 6, 16,49), rmusket (2 4,6,19,27), -

- a8

s
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mechanzcal!y (l 1), sol:tary (16), secure (1‘7), and prtmed or prim-
mg(4 30, 34 44) T e

. u
[

Inltlatmg Actwntnes PR

1 Have. each student put on a b mdf‘old Tell the students not
to remove their blmdfolds or move around until you say the

. word ‘‘children.”” Then walk to the door and’ pretend to leave,

o ';.5_ the room. After a minute or so \of silence, say words like

*‘church,” “chLirp,” ‘“chill,”” and finally “chlldren > Afterwards, .
' have them talk about how hard it was for them to .ffollow K

your 1nstruct10ns »

E 2. Have class members thmk of a time when they were afrald .-

Have them tell what caused them to be. afraid, how. t ney felt
and how, eventually, thelr fears were eased :

P)
.\

. Discussion Questions ' e \
R . - [N %

1. How old is Edward" How does he feel about the matchlock

gun? Why does he want his father to take it? Why 1sn t it a-

good gun for his father to use? o
_ 2..Why does Gertrude refuse to go ‘to the Wndow Van Alstyne s
.house?

*3. In the loft, how do Gertrude and Edward feel about Father
being away? Calm? Worried? Afraid? (Do they admit they’re
afraid?) Is Trudy worrled‘? How would you have felt?

*4. Gertrude thinks that Trudy is. “‘too young to notice things.”

What kinds of things does Edward notice that make him -

- helpful? .
. Why does Gertrude remain outside during the day?

the house?

. How does Gertrude préepare to defend the house? -

. How does Edward feel about theinstructions his mother gives?
Is he afraid?. Is he brave? Can a person be both afraid and
brave at the same time? Does his mother have faithin Edward"
Why is she so concerned?.

i 9. Why is Gertrude so careful about how fast she runs toward

o the house? : s v

*10. Besides firing the gun, wihat quS Edward do that shows how

\ -

0O~ W

T

_brave and smart he is?” Have You ever been asked. by your

r?‘

,'

. _." ) .. . ) . - . ’ 1

. What are some of the things that cause Gertrude to grow more’
worried as the day passes" Why does she decide to remain at
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parents to do something very important? What was it? How .
did you feel about it? Did you succeed?

Art and Medla

' l In his mmd s eye, Edward sees ‘the hams hangmg from the
. ; roofdbove the loft as approaching French soldiers. Using black
paper, help.the children draw and cut out silhouettes of the .
Indians (see pp. 35, 40) and’ paste them against backgrounds
of ,appropriate gift-wrapping paper to’ help convey the feeling.
‘of fear and excitement felt by the Van Alstynes. -

. Let the children who wish ‘'make a-handkerchief doli like the™ .
one_ Gertrude made for Trudy (p. 32) by tying knots and
using string.. They might ‘make it a ““Gertrude doll”” by tie-
dyeing the handkerchief with colors that they think best
represent what Gertrude was like.

.3-Have children draw a picture of l:dward S thoughts as he sat

waiting for his mother to eall his name: S

v -

Creative Dramatics '
e . 1. Let the class pantomime the steps followed by Gertrude in
' loading the matc.hlod\ gun. Have them act out her hurried,
; worried manner. - .
T 2.-Pretend it is five years later. Have three cluldren act out a
' scene 'in which Edward, now fifteen, tries to convince his
uneertaln parents to let lum join the-militia.

Composing )

1. Encouruge the students to read more about-Indian life along
the Hudson -River in ugstai‘e ‘New York during the 1700s:
"Whaut tribes were present? Were they all warlike? Why did-
they _|om with the Freneh’ Students should report their find-
. _ ings to the class. -
fe - 2, Have students write a note that Fathér Van A!styne might =
have sent by-Mynderse to his. tamily from Palatme Bridge.
What might he have written besides what Mynderse said?
3. Let_ childfen imagine themselves as one of -the five Indians
' and -describe in a pdragmph or two the events that followed

v . -~ -
k]

r

@ . ' R
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their- approac,h to the Van Alstyne house—from the Indians’
point of view.
4. Trudy likes the sound of “Bergom op Zoom,” which she says
- over and over again. Have the children find on a map of New
York state (or 'even Holland) other place names that have
. interesting sounds. Make a list of these. -
5. Have students./write a paragraph in which they agree or dis-
agree with one of the- followmg statements:
a. You should never admit you’'re afraid. - -
b. A ten-yedr—old child is too young to be glven nmportant
tasks, B __//
c.-Indians are always to be feared

!

Instructional Resources - =~ Y

Record—The Matchlock Gun, Miller-Brody Productions (7-NAR
"3005), 33 rpm, $6.95. R .

Cassette—Fhie Matchlock Gun, Miller-Brody Productions (7-NAC
3005), $7.95. | |

Filmstrip (two -part)—The Aflarchlr)ck sz Millér—Brddy Produc-

tions, $32.00 with record (7 NSI* 3005) or ‘with cassette
(7-NSF 3005-C).

Teaching Gmde—-“The Matchlock Gun,” A Curriculiun for English, .

Gracle 4 (le.oln University of Nebraska Press, 1966).

: !?
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~_Rabbit Hill

'By Robert Lawson. (New York: Viking Prese; 1944, l’28"p'p. Avail-
able in paperback from Dell Publishing Co. and Penguin Books.)

_. Summary . T | T

- Excntement prevails in the ammal comimnunity of Rabblt H111 as all-

the inhabitants, anticipating the arrival of the new owners of the

Big House, echo Little Georgie’s cry of **New Folks coming.”> Vari--

, ous adveritures related to the arrival take place, especially Little

- Georgie’s exciting trip fo get cantankerous Uncle Analdas, Willie

- - Fieldmouse’s rescue from a rainbarrel, and Georgie’s ominous dis-

appearance. The concern of the New Folks for the animals finally-

wiis them over and résults in a community of mutual trust, love '
and care. l‘hemes love of animals, community, change

>

. A(ipraisal T

Since its publication, Rabbzt Hz[l has served as somethmg of a .
transition between picture books and longer animal fantasies like’
E. B. White’s Charlotte’s Web. Robert Lawson’s effectively shaded
drawings, the memorable animal characters, and the satisfying
themes contribute to the book’s popularity, especially among nine
and ten-year-old readers. It won the Newbery Medal in 1.945.
Reading Considerations -
. . : ;
. Assummg a probable atudience of tiurd and fourth graders this
book is extremely-advanced in vocabulary. Three and four-syllable
words are common-=—auspicious, ecstatic, .indolent, impertinent,
lethargy, ultimatum—but most are used only once or twice. Obvi-
ously . Rabbir Hill must be read to most children, and most of the

advanced words should 51mply be glossed over. Slgmflcantq\ fre-

AN

- ) . - . . .
3
. . . -
"

Qe
.1



Rabbif Hill A ... 53

qﬁently used words (particularly considerate, approval, specula-

tion,
-, they

Inltlatmg Actnvntles :

1.

2.

bountiful, frantic, and suspicious) might be dlscussed before.
are encountered in the text.

(

Read agam The Tule of Peter Rubbit by Beatrlx Potter. L.-Et
‘the children djscuss the kind of people that the rabbits might
.have preferred to live near instead of Mr. McGregor.

Have the class make a list of things they would want to ‘know
1f they were anticipating the arrlval of a new teacher

Dlscussmn Questlons

*1.

4,

*5,

: ..

Do Mother Rdbblt and Father Rabbit seem different to you"
In what ways? How do they differ in the€ir reaction_to the
news of ““New Folks coming’? How does Father Rabbit talk?
Do you know people -who talk this way? Do you hke to hear
them talk? Why or why not? ‘

. Why does Red Buck ask Phewie to move around while they

talk? -
What .do some of the ammdls seem to expect from the New

Folks" Do you think they expect too much‘? Why or why not?
What does Father Rabbit believe about rearmg cluldren" Do g

you agree? Why or why not?

What important job is given to Little Georgie? How does he
feel about it? Is-too much expected of him? Have your parents
ever asked - you to do something 1mportant‘7 As important as
this? How did you feel about’it? .
What is Uncle Analdas like? Why does he_ tell thtle Georgle :
he. has lost his spectacles‘? Does he like Little Georgle s song?
What sense does he see in it? - *

.-How do the various animals feel about Porkey the Woodchuck"

If necessary, how do they plan to force him to move‘7 Do you

~ think this is fair? Is Porkey too stubborn?

*8.
9.

Of all the animals, which is the most stubborn?
Why do the ammals seem happy with the New Folks at first" .
What does Father Rabbit mean when he says that good man:
*ners and good garbage go hand in hand? Why do the workers
_have trouble understanding the New Folks? How do ~the1r
teelmgs toward the animals differ? '. :
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10.

11,

*]")

13.
- is forbidden ground? .

3 Art and Média

Creative Drama tics

1.

tJ

Rabbir Hill
On Dividing Night, how ‘are the portions deuded" Do you
think this is a good way to handle it? Why or why not? What
other ways might have been tried?: -
Why does Georg:e s accident particularly upset the “animals?
What is it ‘that ‘Porkey tries to tell Mrs Rabbit at the end of
Chapter 10?

rumors following ~Georgie’s accident. Why do “the other ani-

‘mals put up with him? Would you have been so understanding?

In the last chapter, why does Red Bucl\,decldre that the garden

~

. Using Chapter 3 as a guide, have children draw a map of the
. countryside that Little Georgie toll“owed in his Journey from
“Rabbit Hill to Danbury. :

The illustration on page 32 shows a “‘stili llte pxcture in Little

,Cjeorgle s home. Have children draw some other pictures that

might be found in the home, based on the rabbits’ backgrounds
habits, and so on.

]

" Huve the class create d colluge uround the idea that “there is

enotugh for all.”

. Using ““how to”” books fr:om the library, help students build a

bird and animal feeder to be used on school grounds. A clay
model of St. Fruncis might even be included in the design.

. . =
Have children act out what might have 1mppened if, in , the
last chapter, one of the other animals (for example, Porkey

or Uncle Anualdas) fiad disputed Red Buck’s command that i

the garden not be disturbed.

. The ‘Mole frequently asks Willie Fieldmouse to ““be my eyes.”

Play a game in which one child (Willie) helps direct a-blind-
tolded student (the Mole) through an obstacle course of chairs,
desks, etc. representing the traps or snares. .

. Let two children act out an imaginary uonversat:on between

Mother and ' Father - Rdbbll about whether or not Little

-

. Uncle Analdas often seems to ‘cause probiuns as w1th the 2o

~Georgie should . continue to visit w1th the New Folks in thexr _
“house affer his sufe n,turn
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' Coniposing

1 Select a volunteer to read in reference books about St. Franus

~of Assisi and report his or her f’ndmgs to the class. Was he an

actual person? When and where did he [live? What is he re-

" membered for? ' - -

-2. Have the students write a _story about how Uncle Analdas_ T

‘ mlght have gotten his ears torn (see the drawing, p. 48)..
3. Let students make a list of insults: that mlght have made Mr
. . Muldoon angry. S
4. Suggest that several chlldren wrlte and present to the class a

conversation among Uncle Analdas, Mother and Father about--

the questlon of bemg neat and clean. -, -~

-

Miscella neous .- .

Since Father Rabbit prefers long words (a typical statement:““This
news of Georgie’s may promise the approach of a more félicitous
.and bountiful era’’), he might be used as a means of introducing—
by tape recorder in a dignified rabbity voice —new vocabulary words
each week. The words should be appropriate for the chlldren of
course, and not limited to those m the book.

By

Instl"u.c tional Resources

Re::ord Rabbu‘ 11:![ Mlller-Brody Prodtictions (7 -VRB’ 105) 33._

rpm, $6.95.
Cassette——Rabbtr Hill, Mlller-Brody Productlons (7- VRB 105 C),
= $7.95. -
S

Fﬂm——Rabbzt Hill, NBC-TV, 53 mmutes hve dmmals, color, dIS-A

- tributed by Contempordry Films- (#672347), $610:00 (sale),

. $40.00 (rental). Narrated by Burl Ives. =
;Teachmg_G_ulde_ Charles F. Reasoner, ‘“‘Rabbit Hill,” leere the
Readers Are (New York: Dell Publishing Co., 1972), pp. 44-50.

nis
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?Charl,oi:te’s Web‘.' | f B

By E. B. White. [llustrated by Garth Williams. (New York: Harper
o .& Row, Publishers; .1952, 184 pp. Available in paperback from
;. Harper & Row.) ' o '

I

Summary L : . - )

'Wllbur a runt plg rescuedjrom early death by eight-year-old Fern
.o Arable is saved from wmter slaughter by h;s clever and c"larmmg

Wilbur as “terrlﬁe > and * I'adldl’lt “The .center of adult attention,
Wilbur survives. With her many tasks fulfilled, however, Charlotte
dies. She leaves behind an egg sac of spider children which Wilbur °
,watches through winter and into spring, when it opens and life is
- renewed Themes: maturity, the acceptance of dedth and renewal
:-.ofilf'e frlendshxp and loydlty . _ o . .

App'raisal' ‘ I . S

This is a modern classic—a good story with memorable characters,

. - askillful blending of fantasy and reality, significant themes, humor,
" and a beautiful style. E. B. White’s text is effectively complemented
by the illustrations of Garth Williams. Invariably popular with-
children, Charlotte’s Web is often taught in the fourth grade.

o
<

Reading Considerations

Because of its humor and its many lyrical passages of description,
Charlotte’s Web is often read aloud by teachers who recognize its -
special values. Some fourth graders can read it independently, but
the book contains numerous ddvanced words, many of which-are
spoken_ and explained by Charlotte ‘herself. Important words
include injustice. (pp. 3, 5), appetite (7 12,11 l) commoction (18,
153), salutations (35, 180), detest (38, 48), vaguely (53, 63, 106),
- . 56 A ' ' .

\). L ‘ ‘ . It
we- B
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wondrom (82, 83 96), radiant (99, 100 101;°1.14, 120 121), ‘and \
humble(l40 141 151)

Initiating Activities e

1 Act out a satuatlon. in whtch you have been told by your . .
parents that you must give up your one-yéar-old pet dog be-

cause of several uncontrollable hdbltS especially barking at | \
night and raiding neighbors® garbage cans. S
2. With the teacher’s help, design a- book called “Frlendshlp_ -
“Is..,.” in which every student contributes by completmg the . \

sentence as he or she wishes (‘“‘Friendship is passing notesin =~ |
class,” “‘Friendship 1s breakingyour Popswle carefully in half' o~ \

etc.). : Vo
3. Make a Tist of words fhat you think of in connection with . ,\--»—»

_ pigs, spiders, and rats. Keep the list to refer to as you read ‘ \
-—-~.—the-boeok. — —— " . - __.. e e —
Dlscusswn Questnons - L Lo | . o \\

1. Why is Mr. Arable going out with hlS ax? What does Fern do
when she learns of her father’s plans? What else might she have . -
.~ done? What would you do if somethmg hke this happéned to. °
you? _
2. In what- ways does Fern treat Wzlbur 11ke a bdby‘? lee all
- babies, Wilbur-begins to grow. How and why is Wllbur then' ' _
moved to a new home? ' Ce
3. Why is Wilbur unhappy in his new- home'? When at’ last he
= finds a way to escape, Wilbur is still not happy. Describe the
ways the following people and animals feel about Wilbur’s -
escape: Mr. and Mrs. -Zuckerman and .Lurvy; the sheep, the
- gander, and the cows; Wilbur himself. Can you-think of some- -
thing you wanted to have very much but which dlsappomted
X you when you got it?- -
¥4 Wilbur is lonely, but he eventuahy finds a t"rleud Charlotte. .
' What does Wilbur dislike about her at first? Why does he grow~ :
- to like Charlotte betterand better? ‘
5. What bad news does the sheep give W11bur‘7 'Who offers- to
. .save, W1lbur" Does it seem possnble to you that a tiny splder'
could save a pig? Why or why not?
.*6. Why is Fern’s mother worried. when Fern reports the hdppen— )
ings of the barnyard to her? Do you think she should have -




*10.

11

I A

.14,

*185.
_Even though Temp'leton helped Wilbur, too, why was he not

"such a good friend as Charlotte" What are some of Templeton’s
virtues? -

I

l :

R S S S U i L ,4_-Char‘lo\rte:’s.-web

-

\'\ e - : CL .
bec*n worried? Why “or why not? Do you ‘believe thdt animals
can talk? What tcﬂkmg, ainimals have you read about?

. Why does Wilbur want to spin a web? Why is he uriable to do

it? Cane ryou think of times.whéen people are like Wilbur, try-

ing things they know dre impossible because they want”’ to

show off? /7 . 7

. How does the goose’s unlmtchcd egg save Char!otte" How does

Charlotte save Wilbur? What changes does Charlotte’s ingredi- -
ble web bring about in the Zuukerm.m h'ousehold?

. Why does Charlotte call' a meeting of the -animals? What is -

Templeton’s part insthe plan? What slogans from ads do .you
think might be appropriate for Wilbur? . ,
Why does ‘Mrs. Arable go to visit Dr. Dorian? What is his -
advice to her?.Do you think you would like to have Dr. Dorian

‘us your doctor? Why or why not?"

. How is Wilbur prepared for his trip to the fair? Why does

K Charlotte decide that she and Templetqn should go with -him?
12

Charlotte has two jobs to cdmpleteva't the county fair. What
are they? What clues can you find that suggest that Charlotte

is not her normal self?

During the months that have’ passed, how has Fern changed" i
Does her spending less and less time with Wilbur disturb you? .
Why is Wilbur awarded a special prize at the fair? How does
Wilbur react to this’award? How does Mr. Zuckerman react?
Hoéw does. Wilbur repay Charlotte for heér friendship and help?

Art and Media

De51gn and construct a web out of string, yarn, or other mate-
rial. Place it conspicuously in a corner of the classroom.
During the class involvement with the book, the web can be
used as a setting for vocabulary words to be learned.

. Construct a collage that Templeton_might have mddé from

food ‘scraps and papers he collected that he would like to
hang on his wall.

. Read the first paragrabh in Chapter 6 and paint a watercolor )

of thlS or a similar scene.

r
)
-y,
¢
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Draw a mural that deplets the passage of the seasons in Char-

lotte’s Web and the growth of Wllbur from a runt pig to
maturity.

. Visit 4 farm and take plctures of various animals that appear

in_ the book, especially. pigs, sheep, geese, and spiders. After
.the prints have been developed, use them to design a box ‘.

movie w1th large rollers of a scene from the book.

"Creative Dramatlcs

l

- Y

Act out what mlght have happened if Lurvy and the Zucker-
“mans had- seen written in Charlotte’s web the words “Swift’s
Premium Bacon. > Improvisé their conversation._

. In pairs, practice looking ternﬁc then radiant, -and ﬁnally

humble.

. With ‘several other students ‘plan and perform a pantomlme

of Wilbur trying to spin a web (Chapter 9) or Wilbur trylng
to escape from Lurvy and the Zuckermans (Chapter 3).

. Act out the conversation between Fern and Mrs. Arable about

the animals in the barnyard. The first time, do the scene as

~ it appears in the book. The second time, have Mrs. Arable

: react‘iig a different manngr—angry, disgusted, or sad.

L

.;'Composihg - . o - )

A— b

1.

2.

3.
4.

5.

In Chapter 13, Charlotte descrlbes how she goes about wrltmg
the word terrzf ic in .her. web. Read in 'an encyclopedia or
some other reference book more-about spiders and the spin-
ning of webs. Then write a paraphrase of the account. _
If possible, spend ar hour or so carefully observing a spider
in its web. Take notes on its habits, appearance, and. prey and-
_report to the class.

Write an epitaph for Charlotte.

On page 173, Avery says that ¢ coastmg is the most fun there
is.” Fern says it’s being in the topmost car of the Ferris wheel
with,_ Henry Fussy. Make a list of what Wilbur, Charlotte,
. Templeton, Lurvy or Mrs.-Arable might have said is *‘the most
fun there is.” Add your own statement. .
Write an account of the strange event involving the splder web -
on Zuckerman’s farm as it might have appeared in a local .
newspaper. : -

. [
H

7.
7
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6 Compile a booklet cdlled “Bits of Wisdom from Charlorte.s
- Web.” Include statements like “An hour of freedom is \korth
.a barrel of slops.” ' -
7. After reading the novel, add to the.“‘Friendship Is . . .” book
(see Imtlatmg Activity #2) according to whatever new dis-
~ ~ coveries you'may have made, about frieAadship. \

=

Instructional Resources ' T \

Reécord—Chariotte’s Web, Miller-Brody Productions (7-Q 1043),

33 rpm; $27.50 for a/éet of four records. Read by E. B. White.

~-Cassette—Charlotte's W b Miller-Brody Productions (7-LL DEK9-
- 0089), $79. Socfor;ten cassettes. Read by E. B. White.

Feature Film— Clzqr‘}otte s Web, Paramount Pictures, 1972; 90 min-
-utes, animated, color; distributed by Films Inc., $75.00
(fental). Dire¢ted by Charles A. Nichols and Iwao Takamoto.

Teaching Gui ‘Ehdrlotte s Web,” A Curriculum for English,
Grade 4 (me(oln University of Nebraska Press, 1966).

Tedchmg Gunde “Charles F. Reasoner, “Charlotte’s Weh,” Releas-
ing Children to theranue (New York: Dell Publxshmg Co.,

- 1968). pp.: 194 '703 :

< . . «

¢
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ByA Laura Ingalls Wilder.-Iilustrated by Gzzrth Williams. .(New York:

Harper & Row, Publishers, 1932 238 pp. Avallable in paperback

from.Harper & Row.)

Summany . ' o B
¥ ' ' . R )

Laura Ingalls and her f’amlly live in a gray, log house in the Big
Woods of Wisconsin in‘the 1870s. Throughout the book, she, her
mother and father and two sisters work and play together cheer-
Tfully facing the hardships of pioneer: life. This book portrays a
. close family relationship which allows the Ingalls to survive many
‘difficult situations with courage and determination. Themes family
-hfe secunty ploneermg in America. " '

Appraisal E

‘.Tl'us book by Laura Lhgalls Wllder is the first in the series commonly

known as the *“Little House Books.” While this book and its com-
panion volumes have long been popular with children eight to ten

years dld, a rene“];ed interest has recently been created as a result °
of the telev:smn:senes about the family, “thtle House on the -

Prairie.” This book is a detailed, a¢curate picture of pioneer life,
sprinkled with s6me fine tales told by Pa. Young readers will find
here a portrayal that emphasnzes the warm, secure hfe of a family
held together by strong t1es -

| Reading Considerations

Whlle this book is generally r’ead by cluldren in the mtermedlate
grades, 'its simple syntactic structures and.easy vocabulary. make
it suitable for younger children who read well. Because of the inter-
'estmg sub_|ect matter, it can also be used with less capable readers

"
)
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A

Lirtle House in the Big Woods

in theﬁmiddle' and junior high schools. Important wordsinclude
brindle (p. 3), curlicues (61), catechism (89, 95), eaves (117),
-rennet (187), and whey (191). oo ' :

Imtlatmg Act1v1tles i

1.

Read Aesop s fable, “The Ant and- the Grasshopper ” How do
you and your family prepare for winter? How:wotuld you have -
to prepare if there were no grocery stores? Make a list of the
things you would have to grow or make.

. Try an experiment in cooperation. Design a simple machine .

made of items found in the. classroom such as rulers, pencils,

‘erasers, and: paper. See how fast each person can put the'

machine together. Now try. putting it together with ‘each per-
son performing a few-jobs which he or she can do well and
quickly . Record the amount of time it takes to put. the ma-
chine together smgly and as a group

Discuss:on Questlons - ‘ -

Rt

. *6.

Why is Laura afraid of the wolves in the Big Woods? Have
you ever been afraid of some animals that might hurt you?
What did your parents say or do to make you feel safe?

. In the Big Woods, nothing is wasted. When the pig is butchered,

everythmg is used. Tell how each of the following . parts is

used: (a) body, (b) head, (¢) bits and pieces, (d) bladder, (e)
tail, (f) bones, and (g) fat

. Laura and Mary _seem to like to be fnghtened They like to
hear scary stories and play mad dog with their father. Do you
" think most children their ages.like to be frightened? Why or -

why not? Discuss same popular television and movie characters
and-stories that are frightening.

. What might have happened if Pa had not taken such good care

of his gun?

. How is the Ir;galls Chnstmas like 51m11ar hohdays in your

house? How is it different? Whrch is happier, theirs or yours?.

‘Why?

Why .do Laura and Mary hate Sundays" Why does Pa tell the
girls the story about their grandpa’s troubles on_Sunday? Tell
about a time when you were told a story like Pa’s that made

you feel better. Does it usually make you feel better to know

that others share the same or even worse problems? Why or |
why not? :

-

e
L '
.
b
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7. In Chapter 6, what does Laura do when her mother tells her
* to walk back to the house? Why is she wise to obey her mother
: SO quwkly" What might have: happened if she hadn’t obe!
*8. Both Ma and Pa meet “bears” in Chapter 6. Who do yout k
~is braver in these incidents—Ma or Pa? Why? Is a person who
faces danger brave even if thﬂ danger 1s notreal? Why or why
. not?
9.‘Why is-the “‘sugar snow” such an lmportant happenmg" .
10. Is the dance a special occasion for the m&mbers of the Ingalls
family? How do you know this? What different thmgs do you
- do when you are going some place special? | :

. 11. Why is Grandma able to outlast Uncle George in the jigging
contest? Why does everyone enjoy the contest so much?

*12. Even though Mary and Laura are€ sisters, they are quite differ-
ent. Remember:the first day Mary and Laura go to town and
list ways these two are different—in the way they look, in the
way they behave, and in the way others treat them. Do you

“‘think Laura is jedlous of Mary? Why or'why not? )
13. How are evenings during the summer different from evenings
during the winter in the Little House? Is the same thing true.
at your house, or are summer and winter evenings the same?

7 '14. Do you feel that Charlie deserves punishment for the tricks

. he plays on Pa and Uncle Henry? Why or why not?

*15. Why does Pa have the threshing machine brought in? Pa has

‘ - to talk the ather men into stacking their wheat together and
sending for the machine. "‘Why do. the men need to be ‘persuaded
to do this?”

16. In Chapter 13, why doesn’t Pa shoot any gamnie durmg hlS hunt

"~ in‘ the woods‘7 How does Laura feel about his not bringing

home fresh meat? How would you féel?

- 17. Many times the Ingalls family faced hard times and had to dc

' wnthout thmgs which we consider necessities today. What are

~some of the ‘modern conveniences that they did not have

which you have? Do these things make life easier and happler
for us today" Why or why not" :

Art.and Media

1. Read carefully the dlI‘BCthI’lS f‘or building a. smokehouse out
of a tree. Make a scale model of the smokehouse, using card-
board and consfruction pape: or a log and wood chlps that
you f“md outdoors.

.-::f'_;"

~




64 - . . : _ : ~ Little House in the Big Woods

. Check the library to find pictures of animal tracks like those
~Laura and her .family saw. Make copies of these tracks with
‘potato prmts or in modeling clay. Label these tracks and dis-

~ ‘play them in the classroom. :

3. In Chapter 6, Pa is frlghtened by a stump that looks like a
- bear. Take a long walk and search for odd-shaped branches-
and rocks that you think look like animals. Bring some of these

into the classroom. Ask your classmates to see 1f they, too,
» think these-objects look like animals. : ¢

4. Draw thimble pictures like the ones Mary and Laura drew on
'the window pane. Use tempera paint, dip your thlmble in,
" and create drawings on newsprint.

5. Try tie-dyeing, using carrots for COlOI‘JLlSt as Ma did (see Chap-

\ ter 2). Gather up the material you wish to dye in bunches
' -and fasten them with a rubber band. Put the material in the

dye and stir it with a stick. Take the material out, put it in a
pan, and place the pan in a sink. Rinse the materlal with clear
- water. Cut the rubber band. Hang the material up to drip dry.
6. Cut out paper dolls in the shapes of the Ingalls family. Use
‘these paper dolls as stick puppets to dCt out some scenes .
from Little House in thesBig Woaods.
7. Redd again the ‘directions for braiding: straw in Chapter 12
and try to make placemats by braiding straw as -Ma did,.

-

Crea'tive Dramatics ) '
1. With a group of friends, act out some of the games Laura and-
Mary played with Pa.
2. Pantomime the scene in which Pa ﬁghts the tree stump that
he thinks is a bear.”
3. IFind Aesop’s story,: “The Boy Who Cried Wolf 7 After-one
. " group acts out this story, another group can act out the story
of Charlie and the yellow jackets. Compare the two stories.
4. Act out the scene in which Ma discovers a bear in the barn lot.
¥, Show what might have hdppened if Laura hadn’t obeyed her
. & mother promptly.

d 24 r
-

‘. . Composmg

-  *

I". Look ugmn at the words to “Yankee Doodle” on. page 37.
Write a an verse to fit this tunt, You may want to write your
. Song about an ||'l(,‘ldbnt that happened to the Ingdlls family.
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. Read over the following oid sayings.

.a. Children_should gbey their pdre\ts

"b. Dog is man’s best friend. '

c. Children should. be seen and not heard.

- Write a story for one of these sayings-which you feel proves

the saylng to be true. Then write another story to prove the

saying is not always tr.ue Share and dxscuss your stories with

‘ ' the class. / -

3. Write recipes and directions for making maple sugar and cheese.

" Be very specific so-that anyone could read your recipes and

. know exactly what to do. - . :

4. Write a “diary that Laura Ingalls might have kept. Include at. -
lg:ast ten entries in this diary.

Miscellaneous

1. Find a butter churn or use an electric fnixer and/try making
butter in the way the Ingalls - did.
2. Find 4 copy of the Lawra Ingal[s Wilder Songbook Practice

playing and singing some of the songs found-in ILittle House
in the Big Woods ,

-

Instructhnal Resgurces | : - /_f e
Record Little House in the Bzg Woods/Lzrtle House on the Prairie,
’;. Mlller-Brody Productions (7-NAR 3104/5), 33 rpm, double .
record album, $13.90. ,
Cassette—Little House in the Big Wooa’s/thtle House on the Prairie,
Miller-Brody Productlons (7-NAC 3104/5)‘ doublz cassette

. package, $15.90. '
. Séngbook Eugenia Garson, comp., The Laura Infgalls Wilder Song- :
-book: Favorite Songs from: rlze Little House Books; arranged

for piano and guitar by Herbert Hdufr cht (New York:
Harper&Row 1968) -
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By Robert McCloskey (New York Vlkmg Press, 1943 149 pp.
Avallable in paperback: from Viking Press. ) .

Summary h

The six tales in thlS book center on Homer Price, his relatives, and

his friends who live in Centerburg, a small midwestern town.

Homer’s many -adventures illustrate his clever, perceptive mjnd at
work while pointing up the foibles and insanities ofthe adult world.
Themes: ingenuity, life in a small town.

]

Appraisal B S

In thlS book, author-xllustrator Robert McCloskey created an -

unbelievably popular work which continues to delight children.
_The slapstick humor and Homer’s clever solutions to problems

| ‘appeal to young people while- McCloskey’s subtle and not-so-

subtle attacks on the foibles of human’ bemgs amuse adult readers.

<

- Reading Considerations

a

The uncomplicated syntactic patterns and the absence of unusual -

. or difficult vocabulary words make this book a good independent
readmg c1101ce for fourth and ﬁfth graders.

3

Initiating Activities ’ .-

1. Divide the 'class.into two .groups. Ask each g’rou'p to think up
a problem, the solution to which requires clever thinking (e.g.,

a man is trapped in a well and no rope is available; a piece of -

furniture cannot be moved into a house because the doorway

is too small). Then have each group give its problem to the -

66
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other group, whosé members will brainstorm ways to solve
"the problem and select the best solution. After discussion, -
explain to the students .that they will be reading about a boy
.who was very clever at solving troublesome problems

_ 2. Draw a picture of a rich man. Share the pictures and describe

-

the details which seem to prove the man is rich. nght such a

man who seemed to ‘be rich actually be poor? Explore this
idea and then discuss other cases in- which appearances may
‘give a false picture This book contains many examples of
wrong nnpressmns that you should look for as you read the
stories.

Discussion-Questions
“The Case Of the Sensational Scent”

1. How does Homer tame Aroma? Do you think he is wise in
doing-this? Why or why not?

2 How “does Aroma help Homer capture the robbers? Why
“doesn’t the sheriff come to help Homer when called?

" *3_ _How would you.describe the robbers? What characteristics of
" the robbers make it easy for Homer to catch them?

. 4. Why do Homer s father and mother let him keep Aroma?

5. Check the 1llustratlons in this chapter very carefully Can you -
find the mistake. Robert McCloskey made? - :

- - —

“The Case of the C'osmz'c C’omzc ~

*l Who is Super—Duper‘? What super heroes do you know of who
are like Super-Duper? How are they different?

*2. Homer says that all of Super-Duper’s stories are the same.
Does this seem to be true of the super heroes you know?

3. what does Super-Duper not do that convinces Louis and
Freddy that he is a regular man? Have you ever found out
that someone wasn’t as great or fantastic as you thought they
were? How did you feel then?

“The Doughnuts"

1. How does Uncle Ulysses feel about labor-savmg dewces" How
does Aunt Agnes feel about them? How can labor-saving
devices be helpful? What problems can they cau_se"

-

j
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/ _
e 2. What do@ncle Ulysses ask Homer to do while he is gone?
- . Is he asking too much of Homer? Why or why not? -
*3 How are Mr. Gabby and the lady in the-shiny black car alike
"and different? You will want to consider liow they look, how
they live, and how they handle problems.
4. How do Homer .and Mr. Gabby handle ‘their problem when
- the doughnut machine keeps on making doughnuts? Can youw
think of any other things thcy might have done?

“Mystery Yaru :

*1. Why is Miss Terwnlllger known as a very clever woman? Why ~
do you think she couldn™ make up her mind between Uncle"
Telemachus and the sheriff? -

. What is the purpose of the strmg-unrollmg contest? What are
_tht, rules, both announced and unannounced, of the contest?
-What does Miss Terwilliger do when she hears of the contest?
- 3. How does Miss Terw1lhge| win the string-saving contest? Is it
right for her to cheat in order to win the contest? Should
those who see her Lhedt tell the judges?. Why or why not?

N()llung New Under tlw Swen (Hardly)™”

1. Why is the stranger such a welcome sight in Centerburg? Who
do people think he might be? What do you think of him?
. What is the meaning of the expression, “'If a man can make a
better mousetrap, thé world will beat a path to his door™?
How did Mr. Murphy interpret this saying? :

“Wheels o f Progress’™

1. How does Miss-Enders decide to show her appreciation to the
people-of Centerburg? How does she teelabout Uncle Ulysses™
idea of mass-produced homes?

. Throughout the building of the home&. Miss Enders fecls the
process’ is simply marvelous. Do you think it is good or bad

for -ull homes to be made dllke’ What problems does: this
cause in Centerburg?

[

Art and Media . : ’

[. Design dnd construct a new labor-saving device that Uncle
Ulysses mlght buy Ior his lum.hroom COHSIdLI‘ such incredible

N

Q . . I “
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) . Py ’ . .. ° . . .
machinsgas an automatic sandwich maker, a.drink mixer and

_server, a super sundae maker. You might use coat hangers,

cardboard boxes, or other items you find around your home.’

. Demgp and make a sandwich board to advertise Homer Price.
Try to make your ads as appedllng as possible so others will

want to read the book. .

. Make string pictures to illustrate some of the characters from

Homer Price. These may be’ realistic pictures showing how
you think the characters looked, or abstract pictures showing
the personahtles of the" characters

e

Crea tive Dramatics

1.

{8

Act out the scene in which Homer captures the robbers. You
might want to try it several times with the robbers bemg mean

or clever.
. Make up and act out a Super—Duper story. See pages 35-37

for ideas.

. Read or reread Rip Vun Winkle, by Wushmgton Irving, and -
The Pied Piper of Hamelin, by Robert Browning. Act these

stories out for the rest of- the class. Afterwards discuss how

_the characters and events in ‘“*‘Nothing New Under the Sun

{Hardly)” are like these other two stories.

Composing

2

. Write 2 {unny mystery story in which the robbers steal some-
. thing silty and/or end up getting caught in an unusual way.
. Create your own super hero or heroine. You may draw a

comic strip about him or her, write and illustrate.a story
about your character, or create a storyboard for a movie or
television program.

. Do a class ar school survey on hobbies. Make a chart or grdph'

‘to show the number of people engaged .in a particular hobby.
Decide who has the most unusual hobby and interview that
person. Ask questioiis such as: How did you get started? How
long have you had this hobby? Why do you like this hobby?
Take notes on the interview and write a reportofit. — 7~

. Throughout. the. book, the Sheriff has a tendency toward

spoonerisms, i.c., he gets words tangled (“‘cappy houple, bith
the weard™). Choose a short speech or poem and try your
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hand at spoonensms Present your new version to the class
For examp]e

Bittle Lo Peep.
Has shost her leep -
And can ’t tell where to find them

Instmétional Resources

Record—Homer Przce Mlller-Brody Produetlons (7- VRB 104), 33

, $36.95.
Cassette-—-Homer Price, Mnller-Brody Productlons (7-VRB 104C),
$7.95. -

Film—The Case of the Cosmtc Comtc Weston Woods, 28 minutes,
live-action, color; $350.00 (sale), $25.00 (rental).
" Film—The Doughnuts, Weston Woods, 26 mmutes live-action,
color; $295. 00 (sale), $25.00 (rental).’ |
Article—G. H. Poteet, ‘“‘Getting to See [Homer Price:. Student-
Made Filmstrip,” Audiovisual - Instruction 15 (November
- 1970), 38-39.
Teaching Guide—*‘‘Homer Price,” A4 Currzculum for Englr.sh Grade
4 (meoln Umversxty of Nebraska Press, 1966)



F rom the Mnced-Up Flles T
~of Mrs. Basﬂ E Frankweller T .

.~ -

+By E. L. Keﬁigsburg' (New York: Atheneurﬁ Publishers, 1967,
~.162 pp. Available in paperbdck from Atheneum Publlshers and
- Dell Pubhshmg Co.) __ . - .

-~ PRI
LT

Summary | o : :
When' Claudia dec1des to run away, she does lt in style takmg her

thrifty younger brother Jaime and fleeing to the comforts of the
- Metropolitan Museum of Art. Here she encounters the mysterlous

angel statue and searches diligently to discover its- identity. Her .

investigation leads her-to the home of Mrs. Basil E. Frankweiler; _-:'f{:-
foriner owner of the sculpture. With perseverance and skill, Claudla-_:""
continues her pursuit and finally uncovers Mrs. Frankweller s secret.
Themes: matunty, perseverance the lmportdnce of' adventure

Ap pi‘aisal

This book which won the Newbery Medal in 1968, appeals 'to
fourth, fifth, and sixth graders, who dehght in the clever schemes
of Claudla and Jaime. Students especially enjoy the novel because
in the end the children solve the mystery and return home in
~ triumph.

~

Readilig Considerations

Except for a few-terms reldtmg to art and history, the vocabulary
used- in this book is not difficult. Important words include com-
p[rca!z(ms (pp. 14, 35), tvrannies (15), moliair (27), expenditures
(27), inconspicuous (30, 34, 52; 55), orthopedic (32), ornately
(38), sarcophagus (44, 53, 162), Renaissance (50, 53 1494), com- _
maotion (53), and amassed (60). The sentence structure is straight- -
forward and uncomplicated.

71




Y
* Initiating Activities

1.

From the Mixed-Up Files ofM;:'s. Basil E. Frankweiler

-

Have you ever planned to run away from home? How did
you intend to get away and where did you plan to stay after
you had run away?: Make a list-of the things you would take
with vou and tell how €ach item would be used.

. Share a secret with a friend, but do nof tell anyone else about

it. After a day or so, tell several others that you have a secret,

Jbut do not tell them what the secret is. Then consider this

question: Is it much fun to have a secret if no one else knows
about it? : | :

-

Discussion Questions

* ]

._*3.

-

. Why does Claudia decide to run away from home? Do you

- think she has good reasons for her decision? Why or why not?
2.

What job does Claudia have on Saturdays? How does she feel
about this job? Do you have a regular job like Claudia’s? How -

“does Claudia’s job provide help for her plans? Has your job

ever proved to be unexpectedly helpful? In what ways? :
How does Jaime manage to save so much money? Would you

say that Jaime is thrifty or stingy? Support your answer by
referring to details in the Story.

. Would you agree that Claudia’s plan was a brilliant one? Why

or why not?

. What plans does Claudia make for their continuing education

during their stay at the museum? How does Jaime feel about

these plans? What else-might they have done durmg thelr
stay? A

. Why are Cldudld and Jaime surprised that they learn so much

- in the museum? Do you agree with them that a person can

*7.

learn a lot outside of school? Why or why not?
Why do you think Claudia is so concerned with the statue of

the angel? In what ways does she pursue her interest in the
statue?

. Why does Claudia consider it important- that she and Jaime

keep clean? How do they do -this? What added benefit does
this bathing provide? -

=
. How do Claudia and Jaime dlscover their first clue about the

statue? What does Claudia plan to do with this new informa-
tion? Why is she disappointed in the response it brings?

-
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*10.

*11.
*12.

*13.

Why does Claudia decide to go to Farmjngton rather than
home? Why is-this decision unlike her? Why; then, does she
do it? Is this a wise decnslon‘? Why or why not?

What bargain do Claudia and Jaime make with Mrs. Frank-
weiler? Why do the children agree to this bargain? How are
Mrs. Frankweiler and Claudia alike?- -

How is Claudia a changed person when she retums home‘? ‘Do
you think she. found her adventure to be satisfying? Why or
why not?’

What secret does Mrs. Frankw::ller know about Saxonbery
and the children? How does this secret help to explain the
events at the end of the story?

o -
T e

Artand Media

. o
-

. The statue is marked with Michelan'gelo S specxal mark. Design

-a mark or monogram of your own that-you might use on a

work -of art.

2. This book has been made. into a full -length motion picture of

Creative Dramatics =~ - - )

|

2.
3.

say?.

-the same name. Pretend that you are the director of the film.

Draw a storyboard (a preliminary sketching-out. of proposed
shots) for one of" the more excntmg scenes to®show how it

‘might be filmed. . e e
. Pages 48 and 49 show. floor plans of the Metropohtan Museum

of Art. Design you own art museum and draw a floor plan.
Be’ detaileq and ‘indicate places that might be good for hiding.

-

~

. Enact Claudia and Jaime’s search through Mrs. Frankweiler’s

mixed-up files.. Reread pages 142-46 first so you will know
how they react to their task and to their discovery.
Pantomime Claudia and Jaime’s bath in the fourtain.

Try to move a heavy object in the classroom by yourself—a
heavy desk, for example. Then get a friend" to help you. (You
might also pantomime the two actions.) Afterwards, discuss

how this teamwork like the teamwork of Claudia and Jalme
. made you feel less burdened . <.

. Improvise a scene in_which the cluldren are reunited with their

parents. What do they tell them? What would their parents

o~
’:3
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1.

From the Mixed-Up Files of Mrs. Basil E. Frankweiler

Composing =~ . . R _

Write the note that Cia'udia sends to her parents. Remeinber

that the note would have been carefully. worded so as not to - -

reveal too much.

. Research the artworks of Mmhelangelo and write a report-

emphasizing the breadth of his talent. i

. Write Claudia and Jaime’s adventure as if it were a news story

or a feature story for a newspaper. Use correct form for the
news story, with the lead paragraph containing the most
important information.

. While staying in the muse'um Claudia and Jaime sometimes .

address each other as “Lady” and “*Sir’’ and use very formal
language. Write a conversation between two people who are
in a very ordinary situation (having lunch in a cafeteria, rid-
ing the bus to school, ‘watching a ball game, etc. ) but who
choose to talk as if they were royalty.

. Make .a list of tasks which your parents require of you, daily

or weekly, such as hanging up your clothes or taking out the
trash. Prepare a chart containing the list and three columns,
one labeled with your name, one with Claudia’s, and one with
Jaime’s. Now imagine you are away from home without adult
supervision. Check edch task that you would carry out under
these circumstances: check each that Claudia or Jaime would
do. (Some tasks may be described in the book; others you
must decide for yourself based on what you know about the-
two characters.) When you have Fmshed Jwrite a short para-
graph entitled I am more like Claudia (more llke Jaime)
because. *

-

]nstruct:onal Resuiurces

Record— From the Mixed-up Files of Mrs. Basil E. Frankweiler,

Miller-Brody Productions (7-NAR 3010), 33 rpm, $6.9.5¢

Cassette—From the Mixed-up IFiles of Mrs. Basil E. Frankweiler,

_ Miller-Brody Productions (7-NAC 3010), $7.95.

s



The Li_dn, the Witch,'an_d the Wardrobe -

£

5 By C. S. Lewis. (New York Macmlllan Co., 1950 154 pp. Avail-
able in papcj:rback from Macmillan Co.) .

Summa ry

Four children (Peter, SuSan Edmund, and Lucy) sent to stay in
n old house in the English country31de, find a wardrobe that leads -
_ ihto thé mysterious land of Narnia. There they become’involved in
 a\stiuggle between the evil White Witch and the good lion ‘Aslan.
- H lped by various animals and mythological creatures and by
Aslan 'S wﬂhngness to sacnﬁce hlmseif the chxldren overcome ‘the |

A book with definite religious and mythic overtones, The Lion,
the Witch, and the Wardrobe offers children an exciting fantasy
with strang characters involved in an intense conflict. The narrative -
alone will interest many readers from eight to twelve (and beyond);
the themes will challenge the mature student especmlly

\
Reading c"?hsiderations

w
. -

This is a well-written novel with. ideas that can challenge readers of
all ages. It is not; hoWever, exceptionally difficult in vocabulary or
sentence -structure. Important words that may cause problems
include the followmg spiteful (pp. 20, 35, 36, 128), sulking (22,
35, 91); ingiisitive (8, 29), prophesy (66 109), berray (68 104),
' pavzhon (10 ff.), and renounced (115).

75




76
Initiating Activii_iés

1.

The Lion, th.e Witch, and the Wardrobe

—_

Have you ever done or 'seen anything so uﬁusual that your
parents or friends wouldn’t believe it had happened? What
was it? How did you feel when no cne believed you? How

did you try to convince them? Discuss this with members of”
your group orclass.

. Read again one' of the familiar fairy tales that contains a

witch, such as Grimm’s ““Snow White” or ““Hansel and Gretel.”
With this story and others in mind, make a list of typical
witch characteristics—age, appearance, dress, mannferisms,
and so on. Keep tllw list to refer to later.

o

Discussion Questions

*1.

o

*3.

* 4

LA

Why were the children sent to the old kouse in the country"
What do you learn about the four children in the first few
pages? How do Peter and Edmund differ?

. Why does Lugy enter the wardrobe? Why does she leave the

door open? Is it good to ‘be curious like Lucy‘? ‘Why or why'
n(‘,"‘? ' e

Was Lucy afraid of Mr. Tumnus" Would you have been? After-
entertaining Lucy, why does Mr. Tumnus begin to cry? How
does he prove that he is not a bad faun after all? Why do the
other children find it impossible to believe Lucy’s story? How
do their reactions differ?

In their first visits to Narnia, both Lucy and Edmund receive
food and drink. How do their experiences differ? Is Edmund
atraid of the Queen" What is she like? How does she feel
about him at first? Why does her attitude change? Why do
you think she seems so interested in the other children?

. Why does Edmund lie about his visit to Narnia? Why is he.so_

cross?

. In what way is the Professor helpful to the children?
. What mysteriously causes all four-children to enter Narnia

together? Why don’t they turn back? -

. After meeting the Beavers, the children learn about Aslan

(p. 63). How do they feel upon hearing his name? Why? Why

does Edmund leave the Beavers’ house even though *‘deep

down inside him he really knew that theWhite Witch was bad
W“" How do the other children react to his leaving?

S

{5 -
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B 'Thé Lion, the Witch, and the Wardrobe *

*9.
*10.

11

12.

[

-

Is Peter always brave" Always loyal? Always kind? -

Is Edmund completely bad? What dre some of the mistakes
that he makes in Chapter 9?7 Which is the worst mistake?
Why are the Beavers and the children so anxious to meet Aslan

‘at.the Stone Table? Why do the Beavers consider the children

so important? What does tne phrase_ ‘“Aslan is on the moeve”
seem to mean?

‘What presents does Father Christmas give to each of the four

- children? Which one do you thmk is the most important pres--

ent? Why?

. What specific incident causes Edmund to change his mind

about the Witch? What gradually happens during their journey

- toward the Stone Table? What seems to be the cause of the

15.

*16.

17.

20.

change?

. Describe the scene at the open hllltop of the Stone Table How
-do the children respond to Aslan? How does Peter reveal to

Aslan his kindness?

.How is Edmund” rescued? What is the Deep-Magic that the '

Witch r_emmds "Aslan of? What rights does she claim because
of it? -

What agreemept does Aslan make with the Witch to saVe.
Edmund? Why do you think he does this? How do the Witch’s
helpers react to Aslan on the hilltop (Chdpter 14)? How does
he react? -

What enables Aslan to recover? How doesj;the ‘““‘deeper maglc

- work?
18.
: 1, become a hero? Why does Luc,y think that he shouid be told

~of Aslan’s sacrifice? Do you agree or disagree? Why"
19.

In the final battle against the Wltch’s forces how does Edmund

'Why does Aslan .leave Narnia? In what ways i$ he w1ld" Are
his ways and deeds like any other real or storybook people
you have read about?

How do the four children return to the Professor’s house? Do .

"~ you think they will want to return to Narnia?

Art and Media

1.

Desxgn a flag appropriate for Narnia under the rule of Peter,
Susan, Edmund, and Lucy and the watchful eye of Aslan (a
banner is described on p. 101).

2.-Using whatever medium you wish (pencﬂ crayon, ink, etc.),
make several sketches of the Witch as each of the following -
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-,78 o7 : L ° The Lion, :he W;‘tch, and the qudrbbe :
would Qicturc her: (a) her dwarf, (b)the BEdVGFb (C) Edmund
. at first, (d) Aslan, (e) herself. :
3. Using coat-hanger wire, thread, and other materials, make a
. mobile that represents one of the contrasts'in the book such
' as good agdmst evil or winter and sprmg :

‘Creative Dramatics = - - '

. 1. With several other students, pantomime "the scene in which
Aslan breathes life back ipto.the statues'in the Queen’s court-
vard. Try to mime the {mmals movements as life is slowly
restored (note the description of the llon on p. 137).
. Actout what might have happened if Edmund had encountered
'Mr. Tumnus instead of the Queen in Chapter 3..
3. Mr. Beaver is afraid-of beingoverheard by agents of the Que\,n
It e had ‘been afraid to speak .in his own house, how could -
he have pantomimed the following information: (a) that Mr.
Tumnus had been caught; (b) that Aslan had returned; (c) that
_the Queen fears the prophecy of Cair Paravel? Parrtomime each
. one. . - : ' /.

N

. .. Composing
1. Several strange creatures common in myths are mentioned in
) ther book: fauns, centaurs, nymphs, dryads, and others. Read
. " - about these in a reference book and r,eport to the students in
B j your class or group. .
2.As Lucy tells Edmund on pages 33- 34 in Narmd it is. always
_ winter, but it never gets {6 Christmas.” Write a paper about
Cl how you would feel if it were always. winter where you ‘live
' . or about the things-you /ike about.wintcr. *

- 3. Write a feftec that Edmund might have wrltten home,/to his
mother after lis first encounter. with the Qucen then wrlte
another letter after his second encounter. s -

4. ““‘People who have not been in Narnia sometimes thmk thaf a
thing capnot be good and terrible at the same time.’ * Write a
papei about something-an animal, a person, an cxpcnence——
that secems to be both good and terfible. g ‘

5. The Professor believes that *“‘theie could bc, other worlds—all

* -

i -

over the pL'u,c just drouncl.the corier. .". .” Write a brief story
.5 _ about another world that yay ndve Vlbllcd under strdnge con-.
dmons : ' . | S .

- o o ) ) i . o -
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-lnstructlonal Resourccs ‘ .

‘Article—M. L. Colbath, “Worlds'as'*rhey Should Be: Middle Earth;

Narnia, and Prydam ” Elemenitary English 48 (December

1971), 937-45.

Teachmg Guide—-"* Thé Lion, the Witch, and -the Wardrobe,” 'A‘
‘ Curriculum for Engl:.sh -Grade 5 (Lincoln: University of

Nebraska Press, 1966).
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Islandof the Blue Dolphins

—
(=]

By Scott O’Dell. (Boston: Houghton leﬂm Co .. 1960, 184 pp.
" Available in pdperback from Dell Pubhshmg Cod '

Summary - ' ' g

After most of the members of her tribe are killed by trespassing
Aleutians and the rest sail away to the east, the Indian girl Karana
is left with her brother Ramo on the Island of the Blue Dolphins.

wild dogs kill the boy, but Karana survives, passing the months
and years inXeclusion except for-her dog Rontu and a brief encoun-
ter with a friendly Aleutian girl. She catches abalone, builds a
shelter, makes tools, befriends animals, and waits--until a ship
finally arrives to take her away to the human (,ompamonshlp she
has come to-need and want. Themes survwal courage, loneliness.

o Appraisal

. Winner of the Newbe: ry Medal for 1961 Island of the Blue Dolphins

is often a favorite among fourth and ﬁfth-grade girls, who respond
to this Robinson Crusoe story of a girl surviving against loneliness,
fear, and danger. Boys, too, sometimes recad the bookratftacted by
‘its. emphasis on adventure and endurance. The book is based on an

authentic-account of an Indian girl who lived on the island from
1835 to 1853. L '

»

Reading Consldera tions _ ' )

,!.sland oj tire Blue Dolphins is nota dlfflcult book for upper elemen- -

tary school children:-In keepnu, with its themes and subject, the

vocabulary and sentence structure are simple and restrained. Words
that might be taught prior to reading include league (pp. 9, 32, 33,

65, 126), kelp (4, 15. 16, 31, 39 45), forlorn (40), reproachfully
=(l49) and vanqwshed (168) s

.80
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Initiating Activities ™

1.

,to

Write a paper of several paragraphs describing what it would
be like if you woke ‘up one morning and found yourself to
be the only person left alive on earth. How would you feel?
What would you do? How hard would it be to survive? When
you have finished writing, share your paper with other mem-
bers of your group or-class.

. Are you superstitious? Write a list of superstitions that you

and your family have. Compare them later with those of’
-Karana in the book. Do her superstitions seem more—or less--

sensnble than yours? Why? . - -

Discussion Questions

1.

v

*4.
*5.

*6.

What surprises Karana when her father speaks with the Rus-
sian? Why do you think he gives his real name? Why do you
think they have two names?. :

. Why do the tribesmen of Ghalas-at and the Aleutmns watcl’

each other? After the battle, why is life in GhdldS at so trou-

" bled through fall and winter?
. Why do the survivors of the battle finally leave the lsland‘7

Why does Karana return? Do you think she acts wisely?

Are Karana and Ramo fearful at first? If so—of what? Why

does Ramo -like. it better? What is he so determmed to prove?

Do you think he is brave or foollsh’ Was Karana foolish to

let him go off by himself{?. -

Why does Karana leave the village? Ilow does she select her

new home? Why does she decide she could never wear the
beads she finds in the chest? Why is she dfrdid to make weap—.
ons? What changes her mind? : : .
Why is. Karana unafraid of canocing *“‘to the country that lay

toward the east™? Why do the stars make her.ecven less afraid

. once she begins? Cite somepmudents that show that Karana

*7.

is observant and smart. ‘When the leak develops, why does
she not want to turn back" What kind of help do the dolphins
provide?

How do Karana's teclings about the lSldnd change? Why?
How does she decide where she will build her house? What
are some of the natural materidls she uses? Are gll‘{b just as

' good at this kind of thing as boys"

Py
Oy
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*8. Is Karana supcrstxtnous" How do you know? Is she brave?
How do you think youswould have rcacted if you ‘had-been——

- Karana?

9. Why does Karana plan to knll the leader of the dogs? Why
does she change her mind and carry ‘“‘the wounded dog, my .
enemy,” home? In what ways does Rontu become helpful?

- 10. Why does Karana choose not to mterfere in the flght,between
Rontu and the two wild dogs? Is this" w:se‘?

*11. _Why does Karana cage the two yellow birds? ‘'Of what impor-
“tance are they to her? What else does she do to brmg beduty
to her life'on the island? :

12. How do Karana and Rontu g,et trappcgl overnight 1n51de Black
Cuve? What do they tmd there? Why does Karana decrde never
to return?

* 13, When Tutok appears, why doesn t Karana use her spear" How
do the two become friends? Why does Karana finally accept
- the necklace of black stones? )

"‘]4 Throughout her years on the island, is. Karana usually happy

i or sad? What are some things that cause her to feel one way-
or the other at times? Flow do her feelmgs toward ammals
change? Why? | ~ - .

*15. At first, why did Karana keep a count of the moons that
. passed? Why does she stop doing this?

*16. Why is Karana so anxious to catch a new dog after Rontu
dies? .

*17. Wken the ship appears in Coral Cove, why does Karana try to
get the attention of its.crew? Do you think she is completely
happy about leaving the island at the end? Why or why not?

What aspect. of life on the island do you think she will miss
the most? - ' '

rd

Art and Media

1. De51gn (and perhaps make) a gift that Karana-might have made.
in- preparation for her introduction to’ Father Gonzales at.
Mission Santa Barbara. The gift should be made of natural
.materials and, should express in some way Karana S feelmgs
about the Island of the Blue Dolphins..

2. Make a time-line that Karana might have kept to remmd her-
self of the important events during her life on the 1sland You
might draw designs on a strip of leather or cloth;oryou mlght
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o tle bits of" cloth or strmg onto a !ong length of rope to repre-
sent the events. ‘

_“S_Bsnrg—an—aﬂas—of—Southern—C—ahfomxa_(and._ger_haps the cover

of the Dell. -paperback-edition), draw a map of the island.
Locate the settings of the book’s most important evénts.

Creative Dramatics

1. Act out a conversation between Karana-and Tutok in which
Karana tells her frlend about the earlier battle between the
Aleutians and her tribesmen. (Words may be used occasionally,
but the communication should be largely pantomimed.)

2. Prétend that Karana could speak English. Improvise a~d1alogue
between her and the man in. the gray robe if she had refused

. to wear the blue dress. |

3. At the end of the book, one of the.three men communicates
by drawing pictures in the air. Draw—the_prctures that Karana
might have used in her efforts to tell the men and, later
Father Gonzales about her years on the 1sland

4. After reading pages 136-43 again, pantomlme the first two -
meetings of Karana and Tutok Try to express the gradual

‘change from fear to trust. o

Composing _ I | | - s

I. Wnte a dld!ogue between the two gods, Tum’a1yow1t and Mukat
- (p. 75) discussing the fate of Karana.

2. Read about and write a brief- ‘report on one of the following
~ topics: (a) sea otters; (b) abalone or devilfish; (c) tidal waves;
“(d) the present status of San Nicolas Istand, the Island of the _

Blue Dolphms _

3. Write several pages of a diary that Karana might have kept -
during her’first few days on the island after Ramo was killed
and later during the days following Tutok’s departure. - -

4. Among the miany objects that Karana makes—several of which
are mentioned in Chapter 12—are a bow. and arrow. Try to
‘make this weapon yourself; then write drrectlons for con-
structing it.

5. Ask -your classmates to make up-two secret names for them-—

- selves—one a ‘““rzal” name common to other people, and the

C A
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other a1 beautiful name (perhaps an Indian name like Won-a-
- pa-lei) that has an appealing sound. Make a list of the names
- and share them with the class, keeping thc identities bf their
“owners” secret if the students wish.

-Instruc tional Resources -

™,
\

Feature Film—/slund of the Blue Dolphm.s Universal- lnterndtlondl\ '

1964, 93 minutes, color; distributed by Umversal/l6 (#26419),
$52. 50 (rental). Dlre.,ted by James B. Clark.
Article—R. Wald “Reahsm in Children’s Literature: Island of rhe
Blue Dolphm.s Language Arts 52 (October 1975), 938-41.
Teaching Guide—*‘‘Island of the Blue Dolphins,” A Curriculum for

English, Grade 5 (Lincoln: University of Nebraska Press,.

1966). .
Teaching Guide-- Charles F Reasoner, ‘“‘Island of the. Blue 'Dol-

phins,” When Children Read (New York: Dell Publlshmg Co.,
1975) pp 224- 233

[+

\



Call It Courage o . o | |

By Armstrong Sperry (New York: Macmillan Co ., 1940, 95 pp.
Avallable in paperback from Macmlllan Co.)

‘Summary

Mafatu is a twelve-year-old Polynesian boy who is afraid of the sea.’
To escape the taunts Of his friends and elders, he sets forth in an
outrigger canoe with his dog Vri to prove himself. Enduring a hur-
ricane and loss of his supplies, Mafatu finds a strange, mountainous
island and survives for several weeks. During that time he builds a
shelter and a new canoe, Kkills a wild pig and a hammerhead shark,

and overcomes his fear of the sea. Finally he escapes_the island and
a tribe of cannibals, sailing uncertainly until he finds the island of

his people, who welcome him as Mafatu, Stout Heart. Thémes:
courage survivai. :

A'ppraisagl - - o : ' - ' o “

 Cuall It Courage won the 1940 Newbery Award. It.is the classic
initiation story, simple in plot and theme, powerful and beautifui
in style, ‘in harmony with the rhythms and values of Polynesian
" life. The pen-and-ink drawings by the author are effective. The
book will particularly appeal to boys in grades four through seven.

Reading Considerations .
A short book, Call It Couragc seems average in dlfﬁculty for upper_
elementary school. students. The plot.and sentence structure are
not involved; but the vocabulary is frequently advanced, -as evi-

- denced by the followinglist of important words: indifference (p. 8),
_involuntary (31, 46, 48), implement (52, 56), lagoon (19, 23, 41,
59, 52, 54), ominous (22, 81), zrresolufe (46 48), mevzrable (53) :
»deftance (93) and chaos (27) '

-,
i
<
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Initiating Aciivities

l Most people have had experiences when they felt they were

* being criticized by their friends. Try to.recall an experience
“like this from your past. In your journal, write about what
the friends said, why they were critical, whether or not the
criticism was JUStlfled how you felt and what you did about
it.

2. With several other students, compile a group booklet entltled
“Courage Is...” using the pattern of Charles Schulz’s Hap-
piness Is a Warm ‘Puppy. Include as many definitions as you
can. Examples: Courage [s ... going to the dentist by your-
self . . . admitting that you did something wrong . . . etc.

| Disc{tission Questions ~ S : .

*1. \Why do the Polynesians worship courage? Why is it so impor-
tant to them? Is courdge this lmportant to you? Why or ‘why

. not?

*2.-Why is Mafatu dfratd” Why does he try to help Kivi, the alba—
.fross? Why does he wish he could be like Kivi? - - '

3.:Why does Mafatu leave? Do you think you would have made
this choice? Why or why not?

4. What does Mafatu think about during his first day at sea? As
the storm approaches, how does he reassure himself? How
does he endure the terrifying storm? How do his companions

| help? What enables him to struggle toward land after the canoe
crashes on the barrier reef? Is this courage‘? In what way?

*5. Immediately after he awakens, how does Mafatu reveal that
he is 'sensible and mature? ‘How is- the new island different
from his home? What does Mafatu seem. to fear about the
island? - How.- does he show:-himself to be generally less fear-
ful than before“‘\

6. Besides the man-eaters, what most concerns M'lfatu‘?

*7 How does Mafatu feel about the shark? Why do-his feelmgs

- change after he makes a knife? What enables h1m to overcome

e his fear and kill the shark?

*8. Why is the killing of the wild pig so important to Mafatu" Do
you think it'was more (or less) important than Kkilling the
shark? Why? When Mafatu drags the dead octopus aboard the
canoe, why does he plunge the spedr again and again into

<
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*9.
10.

11.

*12.

= -

- its. body" ls Mafatu afraid when he kllls any or all of these
enemies?’ .

What does Mafatu learn that courage is?

Why does ‘Mafatu feel compelled to see the Sacred Place
when he hears the drums?

How does Mafatu reveal his final total v1ctory over Moano,
the Sea God? :

At the end, Mafatu collapses in his fathers arms Complete
his statement

Art and’Media | A o o

1.

" commemorate what he had achieved. Or design a shield -or.

stones, etc.) to design a .collage that he might have made to

coat-of-arms with ﬁgures and symbols that represent each of

- Mafatu’s. major triumphs.

N

- Crea tive Dramatics

1.

ney). Cénsidéer the title ““Alone’. for your picture, and try
to compose it so that it commumcates how Mafatu felt in the
early part of Chapter 2. '

man-eaters would seem to admire the most.

U—Fllm available from Hudson Photographic Industries), black
or colored pens, and other materials, create a filmstrip about
the storm that Mafatu survives before reaching the sacred
island. Also try to find an appropriate musical background

_for the filmstrip.‘Show it to the class. .
. Draw two pictures of Mafatu—one as - you thmk he would

have drawn himself before his ddventures the other as he
would have after his adventures.

With other students, act out the conversation that the Old
‘Ones (p. 18) might have *had upon learning of Mafatu S dls—
appearance and later, when he feturned.

-

rd
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"Mafatu'is proud of his accomplishmehts. ‘Use natural materials’
" like those he found (shells, pieces of bone, -leaves, twigs,

. Draw or paint a picture of the small boat as Kivi might have
~ seen it ﬂylng high above (in the first stage of Mafatu’s jour-

- Using clay, papler—mache "or another medlum create masks
to. represent the qua.lltles that: either the Polynesians or the .

. Using special 35mm strips of film (one such product is called .
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.-

. Mafitu leaves his homeland"determiﬁed; but uncertain. With
another student, act out the two voices speaking within him—

the Voice of Determination and the Voice of Fear.

. Imagine that Mafatu eventually succeeds his father as the-

Great _Chief of anueru and one day learns of a young boy
who fedrs the sea as once he did. Enact a scene in Wthh
Mafatu speaks with the boy and his parents.

. Decide as a class some of the important emotions that Mafatu

felt through thepook(fedr shame, resentment, determmatlon,
pride, and otheis). Then pantomime these emotions, moving

. from one to the next at intervals signaled by a leader. Con-

centrate on Mafatu’s experiences and intense feehngs as he

‘ grddually grows from cowardice to courage.

Composmg

I

' .

Throughout the book, Mafatu converses with Moano, the Sea
God (who opposes him), and Maui, God of the Fishermen
(who protects him). Write.a dmlogue between these two gods

‘during Mafatu’s return voyage to his homeland:
. Write some lyrics for the chant about Mafatu that ““the people

ot Hikueru still sing . . . over the evening fires.’

. Makerd dictionary of Polynesmn words used in the book such -

as parawu, pareu, and fei (they are usually in italics). In some

- cases, the meaning cof the word_is_given; in others, you will

have to determine the meaning from the context.

. With perhaps a scout hundbook as a gu1de try building.a
.fire by rubbing two sticks together. Write a report on your

efforts .and results. Did you succeed? Why or why not? Was it
as hard as it was for Mafatu?

. Cull It Courage is ubout Polyneslltms -threir beliefs and customs,

their way of life. In encyclopedias, library books, or back

issues of the Nuational Geographic, find out more about the .

people ot the South Sea Islands and report to the class.

. After Mafatu removed the spearhead from the base of the

idol, ‘*he knew that he had won a great- victory over himself.

He had forced himself to do something that he dreaded, some- °

thing that took every ounce of his will” (p. 50). Write about

a time when vyou won a victory over yourself Compare it to
Matatu’s.

. Suppose there had- been no material on the island from which

to bLuld a boat. How might Mafatu have commumcated with

.. | _ S Ca!!!tCoi:rage
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the people from hxs homeldnd" Write a paper offermg possnble
solutions to this problem.
8. Choose one of the following statements and write a paragraph
_telling why"you agree or disagree with it. -
a.  Mafatu’s fear of the sea was completely jUStlfied ' '

~

T b. The Polynesians place too much emphasis on courage. /
c. it was foolish for Mafatu to climb to the hlgh plateau after - ;’.
" hearing the drums. . o
d. Mafatu’s iriumphs over the shark the pig, and the octopus. 1(

are too hard to believe.

<

' Instr'uctional ReSbufces

. e
- Record Call [t Courage, Mlller-Brody Productlons (7 NAR 3002), o a
" 33 rpm, $6.95. L5
-Cassette— Call Ir Cozuage Mlller-Brody.Producttons ¢7- NAC3002) / _,.'-.‘"-'
' . $7.95. o
Filmstrip (two- -part)-- Cull It Courage, Mlller—Brody Productlons i
© $32.00 with above record (7-NSF 3002) or with above cas- _
sette (7-NSF 3002-C). s e L
Teachmg Guide—Charlotte S. Hu(,k Children's L:terature in._ rhe
- Elementary Sclzool 3rd ed. (New York: Holt, Rinehart and T
Wmston 1976), pp. 72425, 734—3-5
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Old Yeller =~ = -

[

By Fred ,Gipsor'l.' (New York: Harper & Row, Publishers, 1956,
_117 pp. Available in paperback from Harper &. Row.) .. >

"

-

Summary .
*Vhen his father leaves for a cattle drive, Travis Coates remains to”,
_help his mother tend their frontier Texas farm. A big, rangy yellow..
dog appears, ad over the summer Travis and Old Yeller experience
. one adventure after another. The book culminates in Old Yeller’s
' battle with a rabid wolf, after which the boy is forced to carry.
- put his heaviest responsibility—shooting the dog he has grown to
- love. Themes: respons‘;ibility,. courage. - s

.

Appraisal R A

_ Set in the late 1860s, Old Yeller has been a favorite among children

- of ten to twelve-for twenty years. A brisk plot, the authentic flavor
of frontier Texas hill country, the ‘'emphasis upon a young boy
assuming responsibility, and,one of the more memorable dogs of

. .children’s literaturéd—these elements and others insure the book’s
continued popularity .- | o : L

»
roo. ‘.

" Reading Considerations ' T

Old._Yeller is narratled by the main character remembering himself
as a fourteen-year—ér)ld boy in backwoods Texas, and its vocabulary,
and sentence structure are not:difficult. The few difficuit words
include depredatioft (p. 4), careen (30), poultice (34, 90, 96), and
. hydrophobia (46ff)) ' : - '

- - . IR
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l A]ong w1th your classmates bring to school a plcture ofa .- -
dog that was (or is) very important to you. In a paragraph
describe the dog and how he was a friend and helper. Com-
pile the pictures and paragraphs into a class book or collage.

2. Conduct a survey: ask your friends and classmates what jobs
they are responsible for at home,-what t they do to earn money,
and so on. Find out 1f they perform any tasks that are usually
done by adults or any that are in some way dangerous. Also
ask them what older brothers and sisters do. Report your

- . findings to the class.

Discussion thestions ' S 1 .
1. Why does Trav1s S father leave his famﬂ§1 for séveral months"
What does he expect of Travis? Do yothmk that his expec-
tations are unreasonable? Why or why not? How does Travis
- respond? Hgw might you have responded?. :
2. Why is Tra',ls not interested in dogs at-the beginning of the
book? W yfdoesn t he like Old Yeller? What mc:ldent changes
his’ opmlc}tnr ¥

*3. How does wavis feel about Arhss" Why does Arliss scmetimes
make him af(ngry‘? Why do you think Travis loves Arliss “maybe
in some ways even a little bit more” than he loves his parents?

4. Travis sometimes refers to Old Yeller as a rascal orrogue. In
what ways is this accurate?
5. What is a “‘suck-egg dog”? How do Trav1s and his mother ﬁnd
. out that Old Yeller has become one?

*6. Why doesn’t Travis respect Bud- Searcy? Does he -also dlSllke R [

> or even hate him?  Is it possible to like someone and not .
respect him? Can a person be respected and not liked? : 2

7. In what 3 ways does Oid Yeller help the famuy be51dcs prO* '
tecting them from wild animals? -

*8. Why do you think Burn Sandersor: Iets Travis and Arliss & gep-———— 1
-Old Yeller? Why does ‘he- tell Trav1s and not Mama about the
hydrophobia? o

*9. Why does Travis enjoy: roundmg up and rnarkmg hogs" How
does hlS workmg w1th the hogs reveal that he has courage?

-

’--Cf‘)
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*10. What are some of the ways the dramatic fight with the hogs
reveals the love betweén Travis and Cld Yeller? Was it smart
for Travis to return to the wounded dog? Was it right? ‘Are
there times when you have to do what’s right even though it
may not be wise? Can you think of examples?

*11. Discuss two or three incidents in Chapter 12 that show the

sensitivity of fhe characters to the feelings #nd needs of others.

12. Why do Travis and Mama refuse to admit to themselves that
the heifer Spot has hydrephobia?

13. Why do you think Oid Yeller accompanies Mama and Lisbeth
to burn the heifer’s carcass? Do you think you would have
béen able to shoot Old Yeller as Travis does? Can you think
of times when you (or your parents) had to do somerhing
that hurt you (or them) simply because it had to be done?

*14. Travis’s father says,~‘It’s not a thing you can forget. [ don’t

guess it’s a thing that you ought to forget.” What does he
mean?

15. At the end of the book what—besidesthe horse —causes Traws. '

to feel alive and happy again? .

’

Art and Media : o0

1. The incident where Travis falls among the wild hogs is terrify-
ing (*‘I guess I screamed. | don’t kitow. It happened too fast.
~All I can really remember is the wild heart- -stoppingscare. . .””).

Using: oils or finger paints and perhaps pieces of paper or ob-.

jects, try to depict Travis’s feelmgs during that awful moment.
Give your work a one-word title.

. From information-given in the book, draw a map of the area

in which Trayis lives, including Birdsong Creek, thé cabin, the

. spring, the Salt Licks, and the bat cave country.

- 3. 0ld Yeller has no illustrations, but pictures of some of the
incidents would be helpful. One “of these is.the scene descrlbed
in activity #1. Draw a picture of Travis trying to rope the pigs
from the lip of the cutbank above them. (Pictures of other

o

scenes by students could be compiled to make a packet of

illustrations to go with the book )

-

Creative D}ra ma tics

I. With another student, act out a s_ce.ne between Travis and his ...
mother and father at the end of the book in~which Travis -

("\
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argues: that Arliss should not be allowed to keep the speckled
pup because of the pain of losing such animals.

. With three other students, act out the scene where Bud Searcy

and Lxsbeth visit for the first time. Try to make Bud Searcy

seem lazy, newsy, and considerate; Mama, polite but proud;

Travis, interested and impatient; .md Lisbeth, solemn and wise.

. Imagine Travis fifteen years later as the father of a small son

who asks him to tell about Old Yeller and the wild hogs. Using
a recorder, tell the story as Travis might have :

.Composing -

1.

Write a letter that Travis’s mother might have written to his

father in care of the Abilene mail service, telling about the

-events up to the hog fight and about how Traws has handled

o -

himself. L

. After reading in the Foxfire senes or in 51m11ar books write

an explanation of how to do one of the following frontier
tasks mentioned in the book: (a) make lye soap; (b) dress or
skin a deer; (c) make a.poultice.

. Write a. brlef account of what might have happened if Burn

Sanderson had . not dllowed Travis and Arliss to keep Old
Yeller.

.In"a reference book. read about hydrophobm-lts causes,

effects, treatment—and write a brief report. Include informa-
tion that the Coates family was not sure of: for example
whether or not cattle become rabid “and how the disease is

. spread. Be prepared to give'your report to the class.
- Remembering Arliss’s tendency to exaggerate, write a brief

descnptlon of the bEdI' incident as he might have told it.

Instructlonal Resources

<

Record Old Ye/[m s Miller- Brody Productlons (7-NAR 3037)

33 rpm. S6.95.

C_assette Old-~ Yellw ‘iilller—Brody Produetlons (7-NAC 3037)

$7.95..

Y-
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The Borrowers

- By Mary Norton. (New~Yofk: Ha'rco‘i:rt, Brace and Co., 1953,-
- 180 pp. Available in paperback from Harcourt Brace Jovanovich.)

Summary

Mrs. May recounts to Kate the tale of the borrowers, those small

people who exist under the floor of the house. by“‘borrowing

needed -items from the family of ‘the house. Fortunately for the
Clock family of borrowers, Arrietty, their daughter, becomes friends
with a young boy who is living in the house. When the hateful

housekeeper discovers Arrietty and her family and makes plans to~

exterminate them, this boy helps the Clocks to escape. The reader
is left with the impression that the borrowers now are living happily "
in the field. Themes: the importance of family life] survival.

'Appraisal

L This book delights both youthful and adult readers as they explore

the miniature _wOrld of the borrowers, complete to the tiniest detail. .
While the story is clearly a fantasy, the realistic depiction of char-

" acters and situations draws the reader into the world of these little

people where -they can be accepted as flesh-and-blood characters
with real problems. '

Reading'Cohsiderations

The Borrowers may be read mdependentlv by strong readers in the
intermediate grades; however, because of the novel situations and.
the mterestmg commentary on human life that the book presents,
it would be a good choice for reading aloud to children. Challeng-
ing-vocabulary includes badger’s set (p. 29), spinney (29, 87, 173),

wanly (40), contrite (44), lintel (61), harebell (772), ﬂotsam and

94
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© jetsam (78), ferret (101, 103,-104, 117, 142), scullery (21, 104,
139; 140, 141, 155, 168), imperative (116), golliwog (121), dis-
heveled - (131) morose (161) wainscot (12, 43, 163, :164), and
stoats (174 175). '

Ihitiating Activities

1.

Do you have problems with small objects being 16st in your
house? Make a list of objects that you often can’t find. What
do you think happens to. theseihings" List reasons why these
things are lost (e.g., being sucked up in a vacuum cleaner, fall-
ing behind, the couch, etc.). Now compile a list of fantastic
reasons why they may be lost (e.g., being picked up and moved
by a good fairy or transformed by a witch’s spell).

. Collect five or six small objects from around. the classroom,

such as a paper clip, a scrap of paper, or a piece of chalk.
Imagme that you are only six inches tall and make a chart
showmg ow you might use these things. Keep this chart so
you can review 1t and add to it after you finish readmg the

-book.

Discussion Questions - .

1.

2.

o

*5.

How does Mrs. Mdy find out about the borrowers? Why is her
"brother able to see things that other people cannot see?

Do you think the last names of the borrowers are appropriate?
Why or why not? In what other ways might they have chosen-
their names? -

. l—;ow does Homily feel about Pod’s adventure in the school-

room? Why does she feel this way?

. What has happened to the other borrowers that had llved in

the house? Why must Arrietty be told about the fate of the
others?

Why does Arrletty want to go borrowing? Why does Pod agree
that she should be allowed to do this? Have you, like Arrietty.
ever longed for adventure and a chance to see new places,
even though you knew such experiences might be dangerous?

. What strange, unusual things does Arrietty see on her first

borrowing trip? What other objects might have appeared
strange to a person of Arrietty’s size?

A
oy
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*7. What is Arrietty’s first reaction to the boy? How does she feel

about him after she has talked with him for a while? How do
- you-think you would react in such a situation? . .
8. The boy and Arrietty disagree about “borrowing.” How do

' you feel about this? Is stealing always wrong? Is taking some-
thing that belongs to someone else always stealmg" How do
' the borrowers justify their actions?

*9. Why doesn’t Arrietty believe what the boy tells her about the

' world of ““human beans’’? Why doesn’t the boy believe Arrietty
about the world of the borrowers? What plan do they dev1se
to help settle this dispute?

- 10. Do you believe that Arrietty is wise in sending a note to her

' uncle? Why or why not? What proble*ns might her actions
have caused? :

1!1. How does the boy get mto the Clock’s house? How do Homily,

) Pod, and Arrietty feel about his visit? How would you have -
reacted?

12. How does the boys borrowmg finally lead to trouble? Do
you think thdt most people are like' Homily Clock? That is,
-rather than being content when good things come their way,
. do they. still covet more-and more? Why do you thmk people
are like (or not like) this?

*13. What kind of woman is Mrs. Driver? Why does she want to
get rid of the borrowers? Why isn’t the boy "blt to prevent
Mrs. Driver from carrying out her plan? '

*14. Why does the boy make one desperate attempt to save the
borrowers? What would you have done in his place? -

15. Why does Mrs. May still believe the Clocks are safe and com-
fortable in the badger’s set? What evidence suggests that the
borrowers were invented by Mrs. \‘IdV s brother?

Art and- Media -
1. Make a piece of furniture. for the Clock’s house. Use only odds
' and ends that you find around yourown house such as spools,
matchboxes, or other discarded objects.
2. Prepare a mini-museum of objects that might have been used
by borrowers. You may use specific items described in the
‘book, but try to find other objects as well. Prepare a card for

each object, listing its original use and its use in thc borrowers
home. ‘ :

s
X

———— _._.___,_____1 TR
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3 Make two drawings of one room in the Clock’s house showing
how the room looked before the boy’s borrowmg and how it
looked after the new addltlons -

PO

Creative Dramatics

1. Act out with vour classmates one of the following scenes:
(a) Arrietty’s first meeting with the boy, (b) the boy’s first
visit to the Clock’s home, (c) Homily and Pod s discussion of
Arrietty’s sending a letter to Uncle Hendreary. -

2. Pantomime the actions of Pod and Arrietty as they g0 bor-

. rowing. :

3. Make up and act out'a new adventure for the borrowers. You
may want to read 7The Borrowers Afield ot The Borrowers
Afloatr by the same author to get ideas tor this drama.

Composing

1 Choose a scene ydu; know well; such as your classroom or
- your room at home, and write a description of it as if you

were Arrietty. Remember how - tall you would be and how -
things would look to you.

2. Make a menu for the Clocks for one day. L1st the SpeleIC
foods and the amounts they wou.]li/lI eat for each meal.

3. Write five entries for Arrietty’s emoranda’ book Remem-
ber that Arrietty wrote only bnéf notes about the 1mpe¢rtant
things that happened (see p. 95). Now rewrite each of these
entries and mai.e ?ach miore complete so the reader will know
how Arrietty felt about each experience.

4. Pod and Homily make'it clear that they feel that “Parents are
right, not children.”” Make a'list of the times you think Arrietty
was right and her parents were wrong.

Instructional-Resources
" Record—The. Borrowers, Caedmon (TC 1459), 33 rpm. 56 95.
Narrated by Claire Bloom. ' _
Cassette—The Borrowers, Caedmon- (C 1459) S7.95. o
Article—B. V. Olson, “*Mary Norton and T/e Bonowers > Elemern-
tary Erzgl:sl: 47 (February 1970), 185-89.

e b e
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~ A Wrinkle in Time

By Madeleine L’Engle (New York: Farrar, Straus & GII‘OUX 1962,
211 pp. Available in paperback from Dell Pubhshmg Co.)

Summary S
Hoping to rescue her fatherwfrom a mysterious fate Meg Murry,
along with her precocious brother Charles Wallace and their friend
Calvin O’Keef-_e travels through time to the planet Camazotz with
the assistance of Mrs. Whatsit, Mrs. Who, and. Mrs. Which. There
they confront IT, the planet’s intimidating-force for conformity.
~ Helped by her father and several strange but gentle creatures, Meg
- overcomes frustration and disillusionment, triumphing by using
. the one power IT cannot comprehend: love. Themes: love, individ-
uality courage ‘

App raisal

' A Wrinkle in Time is a challengmg, thought-provokirng book beau-.
tiful in theme as well as style. Winner of the Newbery Medal in

1963, it has become a sixth-grade standard in many schools. Al-
though it is read by many students mdependently, the book will
" bear much dlscussmn ‘ :

Reading Considerations -

-

Frequent references to scientific terms (tesseract, megaparsec), the
: religious symbolism, figurative language, and challenging philosoph-
" ical issues may make this book difficult reading for some students.
" Important words include indignant (pp: 17, 54, 59,-61, 80, 197),
- .vulnerable (9, 102, 183, 208), materialize (5‘5, 81, 84, 99, 193),
. verbalize (61, 67, 84), tangible (71, 99, 152, 211), aberration
(106) inexorable (58, 157, 205), owminous (140, 156), emanate
(1432176, 191> , Jallible (172, 183), and omnipotent (158, 172).

98 i . . ) .~
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Initiating Activities

1. Imagine a town in which all streets, buildings, and people
look alike. All people in this place must behave in a specific
way. Regulations ai£ enforced by a strict ruler who severely’

- punishes all who do not conform. Draw a mural of this place
or write a desdgiption of how the people live.

2. Do you believe™in ESP (extrasensory perception) or mental
telepathy? What examples of these phenomena have you
heard or read about? Try an experiment with a friend: think
of a word or phrase, concentrate on it, and see if your friend
can “‘feel” what it is. .

3. Pretend that your grades have recently " been droppmg With
other students, act out a scene in which you react-to your.
teacher’s suggestions that the reason for your decline is vour

fath_er.’s absence for long periods of time as a traveling sales-
man. - : '

Discussion Questions’
1. What causes Meg’s problems in her schoolwork and in her
relationships with her teachers and the-principal?

*2_ Why is Charles Wallace called a special person? - _

*3. Compare Calvin O’Keefe’s mother to Mrs. Murry Also com—.
pare the way Calvin and Meg feel about their mothers. How
do you explain the similarities and differences?

4. Mrse ' Who and Mrs. Which have problems communicating.
. Describe their problems and how’ they try to handle them.
- Why-doesn’t Mrs. Whatsit have these ‘problems? :

*5  Explain the changes in Meg’s attitude toward Mrs. Whatsit. _
What does Meg think of her when she first meets her? How
and why do her feelings change?

*6. With- what do you usudlly associate black and darkness" What
does the Black Thing mean to you? )

_ - *7. Discuss the possible meanings of IT. What happens when peo- ¢

‘ ple accept authority without question? Can you think of any

times this has happened? Do you know any countries where
such a situation exists?

8. Several people are able to resist the powersof IT. What enables

Calvin, Meg, Mr. Murry, and finally Charles Wallace to escape
I'T? _

2
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*g.
*10.
*11.

12.
. Think about some particular odors (Mrs. Murry’s stew, the

'L‘\r;.‘,‘xm‘

A;i' Wrinkle in Time
How do Meg’s weaknesses become her strength s" Is it ever true
that this, too,-can happen ‘n ever:, day life” an you thmk of
examples of thxs in your own life? -
IT says, ‘““But that’s what we have on Camazotz. Complete
equality. Everyone exactly alike.”” To tlusf Meg replies, “‘Like
and equul are . not the same thing at all; #- Discuss these twg
positions. How do they relate to life in au" society? .
Describe Aunt Beast. Is her dppedranc;e consistent with her . _
behavior? Do ‘you often judge people/by their appearances?
Can you think of tlmes when you hiave done this and been
wrong? /
Throughout the book, smells are assocwted with feelings.

fragrance of Uriel, the smell of Aunt Beast) and decide what
feelings these are associated with./
Why must Meg. be the one to return for Charles Wallace? How

would you feel in her position?

Art and Media-

1.

J

1.

r/ '

Tiw

With rollers, tabs, buttons et(, design. dnd mdke a number
one spelling machine™ thdt would show the spellings-of words
which follow a partlculdr spelling generahzatlon such as *‘i”
before “e” except afte ““c” or never a ‘“‘q’ withouta *‘u.”” Use
your machine with younger children to see how well it works.

. Using pictures, objects, and scraps of materials, .create a col-

lage on the idea of fear, love,-or anger as reflected in A Wrin-
kie' in Time.

. Desxgn a mobile that 1llustrates the concept of *‘a wrinkle in

time.’

. Draw a series of cartoons showing Mrs. Whatsit’s transition

from a funny old lady to a beautiful winged creature. If a
movie carmera is available, make an animated “film of this
t‘ransformatiqn- ' -

Creative Dramat"ies~

In Chapter 9 eMeg attempts to counteract the force of IT by
quoting nursery rhymes and the Gettysburg Address. To see
how dlft"cult thls tdSk is, try to decnde when a minute has

L
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2. Pantomime or enact the coordinated ball bouncing and rope
skipping of the Camazotz children, referred to in Chapter 5.
How d1fficult is it? How would you fee] if you were made to
do this?. -

‘3. Meg experiences many strange sensations as she ‘‘tesseracts”
throvzh time and space. Attempt to recreate these experiences

. 7 by blindfolding each member of the group and providing a
" unique variety of stimuli for touching, smelling, and hearing. -

An electric fan, ice cubes, perfume, -etc. may be used. After
everyone has a turn, try to pantorr.lme the phenomenon of
tesseracting.’

4. Improvise what might have happened if, in the last chapter,
Charles Wallace had responded to Meg’s love by saying, ““Love
is strongest among those who look and live and act alike.”

. . . @

- Composing o

1. Think of a lushly repul .ve creature- perhaps a vulture—and
describe ways in which it is beautiful.

2. Imagine you are Charles Wallace under the influence of IT.

. Write a letter to your mother in which you try to convmce
her to join you on Camazotz. s

- 3. Write a paragraph in which you descrlbe a sunset to someone

~ who is blind.

. Write a djary that Calvin- -might have kept during thejourney..

. Research the idea of tesseracting, i.e., of traveling 'through

time, and report to the class.

'6. Compile a booklet of quotations that you might offer to
others .as examples of humdmty s wisdom if you were Mrs.
Who.

7. Write 2 composition .entitied **Flatland: Twenty-Four .Hours
n a. Two-Dimensional World.”” i )

L B

M iscellane-ous

1. Imagine that you are filming this book. Fmd suitable back-
ground music for certain scenes, such as Chapter 4, “The
Black Thing.”” Then present selections from these parts of the
book with vour selected musical dccompa":iment ;

2. Debate the following statements in your slass or group.

a. It was wrong for Mr. Murry to leave__hc:me onsuch a danger— o

ous mission.
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b Meg should not have talked back to her pnnmpal ‘and -
~ “teacher.

. ¢. Meg was nght ‘to b'ame her father for leaving Charles
- Wallace. .
. d. Mrs. Who, Mrs. Which, and Mrs. What51t should not have
sent Meg,.Calvin, and Charles Wallace into Camarotz alone
e. In our society, you can judge people by their appearance,

although you could not do this with the beasts of Ixchel.

Instructional Resources

: ._Record———A Wrmkle in Time, Mlller—Brody Productlons (7-NAR
3033), 33 rpm, $6.95.
Cassette—A Wrinkle in Ttme Miller-Brody Productions (T—NAC
. - °3033), $7.95. : :
. Filmstrip (two-part)—A Wrmkle in Y:me Miller-Brody Producfions,
) $32.00 with above record (7-NSF 3033) or with above cassette .
(7-NSF 3033-C). °
Teacl'ung Guide—*‘*A Wrinkle in Time,” A Curriculum for English,
.&Grade 6 (Lincoln: University of Nebraska Press, 1966).
Teaching Guide—Charles F. Reascner, ““A Wrinkle in Time,” When
Children Read (New York Dell Pubhshmg Co., 1975), pp.
67- 78 \ .

o
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; Julie“of the Wolves

-

By Jean Craighead Geourge. (New York: Harper & Row, Publishérs,
1972, 179 pp. Available in paperback from Hairper & Row.)

" Summary ..

Trying to escape an intolerable arranged marriage, a thlrteen year—
old Eskimo girl.named Miyax (Julie in English) finds herself lost on
the Alaskan tundra. Facing hunger and bitter cold, she survives
through her own- resourcefulness and through her communication
" with a pack of wolves, who provide food, love, and inspiration.
Miyax grows to prefer the wiiderness of wolves and her own Eskimo
heritage to the trappings of civilization; but she sadly concludes
that she cannot escape the latter. Themes: survival, courage, the
conflict between nature and civilization, the 1mnortance of wild
animals and wﬂderness

. Appraisal’

Julie of the Wolves is a compelling story of survival popular with
girls and many boys in grades five through seven. Much of its con- -
siderable appeal is attributable to the wolves and their relationship
with. Mlyax,, to the beautiful but formidable Arctic setting, and to
Miyax’s developing understanding of how she relates to her heritage
and her env1ronment The book has been criticized fora rape scene, .
but the intident is handled so discreetly that most children will
take little notice. Ju!ze of the Wolves won the Newbery Medal for
1973. ' .

Reading Considerations

Because of the flashback in Part II and Miyax’s uncertainty at the
conclusion of the book, the plot of.Julie of the Wolves is more
demanding than that of most juvenile novels. In addlthI’l, the

: | 103
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v_ocabulury would be challenging to many eleven and twelve-year-
old readers, with the following important” words being typical:
“discern (pp. 6, 125), regal (6, 137, 153), intimidated (19), labo-
riopus (30, 45), deference (33), improvise (53, 126), réepn‘mand
(61), deft (114,.123), and aurhoritative (131, 161). Despite these
factors, the book could be read independently by most of the
'chlldren who find it mterestmg~ ‘

Initiating Activities

1. Find a copy of the record The Lcmguagé and Music of the
Wolves, narrated by Robert Redford (Columbia Records,

C 30769), perhaps at the publiclibrary. Discuss your reactions- |

to the sounds of ““wolf music” with other members of your -

- class. . -

. If 'possible, view and discuss a film or filmstrip on the Alaskan

“tundra. Consider the ‘nature of such an environment and
what it would be like to live there. (The National Geographic
film Jowurney to the High Arctic, available from many state

department of education film libraries, would be excellent
', for this.) ‘\ »

J

o

Discus\sion Questions

<

\ - .
* 1. How does Miyax feel about being alone on the tundra among

. wolves? Is she afraid? How would you have felt in a similar
“situation?
*3 Do you agree wnth the Eskimos on Nunivak Island that the
" riches of life are intelligence, fearlessness, and love? Why or
why not? What other qualities might you add?
3. How dces Mlyax gcun Amaroq’s acceptance? What evidence
, does the book give that wolves are intelligent? Kind?
*4 How does Mivax teel about her father Kapugen? How does
. he help her in her predicament even though he is absent? |
5. How is Miyax finally successful in getting meat? How do you
feel about the mcxdent" Why do you think Mlydx so easily
accepts-it?
*6. What are Mivax’s feclings toward the wolves" Does: she respect
them or love them or both? Do her feelings ch,mge‘? If so,

how? How does she feel toward Amaroq? Toward Kapu?
Toward Jello? Do your own feelings toward wolves change.- aS'

you read the book? If so, how" .

T
o
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*7_ -As she recalls her childuood (Part 11), why did Miyax prefer
being called an Eskimo instead of gussak? Why did she not
want her father to call her Juhe,’ Why were the two of them
so close?

- 8. What differences between Eskimo life and 11fe in California
- did Amy’s first letter reveal? What did Julie - meéan by “*Day-

light is A-MzY”’? Why did she want to go to San Francisco?

" 9. In what ways was life at Barrow_ tolerable? Intolerable? How.
did her father’s earlier advice persuade her to leave? Do you
agree that fear results when you do something wrong? Why
or why not?

- *107In Part :1I,.as Miyax heads toward Point Hope, how 'does her

- attitude toward Eskimos.change? Why does she feel their ac-
complishments were equal to “‘sending rockets to the moon?”’
Do you agree with her? Why or why not? Why does she

__become increasingly concerned for the wolves’ safety?

11. Why does Miyax dance after Kapu’s visit to the tent (p. 126)?
Why does she feel the dance has purpose?

*12. When Amaroq. is shot, Miyax looks up at the plane and’sees
“great cities, bridges, radios, schoolbooks'. . . the pink room,
long highways, TV sets, telephones and electru, lights.”” What
does this mean? Why does she have this vision?

*13. Why does the comb she has carved. beuome SO 1mportant to
Miyax? )

- *¥14, Why does Miyax become SO exc;ted durmg the com'ersatlon

‘ with Uma? Why does she refuse to speak Engllsh‘? Why is she
so disappointed when she finds Kapugen? How has be changed?

*15. What does Tornait’s death seem to mean to Miyax? At the -
end, why does she point *her boots toward Kapugen™ again?
How do you feel about the ending? i

*16. What other title might the book have? Why was it not titled
Ml_va,\ of the Wolves? Why not Julie and the Wolves?

~
]

Art 'and Media

Mlyax carves a tatem of Amaroq from bone 4nd asks him “‘to -
enter the totem and be with her forever.” Using wood or soap,
c.ath, a totem of your own—of an animal whose qualities or .
“spirit”™> you admire and respect. B
2. When Miyax recalls the good years at seal (,dmp (pp. 76ff.),
she refers to colored memories (“‘flickering yellow,™ *“‘a silver
memory,” etc.). Using colored pencils and watercolors, draw

i

+

#
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and paint a favonte memory of hers——or yours—m the appro-
priate colpr.
3. With the description on page 5 and the double-page illustra-
tion preceding ‘it as guides, paint a mural of the tundra-as
. . Miyax sees it in Part I of the book. Take, particular care to
capture the color of the tundra, using other passages (e.g.,
p. 9) for information.

Creative Dramatics

1. Act out the conversat;on between Miyax .md deugen that
will take place after the book ends.

2. In the book the wolves quite obviously communicate with
‘each other. As though they could speak, act out the fesponse
of Kapu, Silyer, and Nails to Miyax’ s final command that they
‘not follow her fo the village of Kdngll\.n

3. Pdntomlme how the wolves commumcated . the followmg

- messages.
a. *‘l am the leader.” i
~ b. “I surrender.” N
c. ‘I am angry and suspicious. Lie down!”’
- d. **We recognize you as our leader.”

‘Composing .
1 On page 1 l a hst of thmos Mlyax tl1oug|1t necessary for sur-
vival includes t‘a backpack, food for a-week or so, needles to
" mend clothes, matches, her sleeping skin and ground cloth to
go under it, two knives, and a pot > Imagine yoursélf in a
~ similar situation. After visiting a local backpacking store,
. deterrhine what items (no more than ten) you would need for
© surviving two weeks in the wilderness in, say, October. List .
- your items in a paragraph, explaining why euaclt’ is fmportant.
.2.'Wr|te a létter that Miyvax might have written ‘to Amy after
; returnmg to Kapugen at the end of the book.- o
3 Write'a diamante poem contrasting nature and cw:hzatlon
4. Try to observe a.dog of your acquaintance-over a period of
time. Focus on the dog’s body language and facial expressions.
. Jot down notc,s on how thc dog seems to commumcate pledsn

'tor a desunplmn nl this f'orm of puc.try sec the guide to The Hundrcd Penny Box,
*C ompmm;.

. ] ’ ~——
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- ure, fear, uncertamty, anger and so on. Write up your obser— c
- vations in a report.
5. Write what you think Amaroq’s thoughts might have been
- from the time he first sees Miyax (p. 11) to the moment she
becomes one, of the pack (p. 25). : -

6. In reference books and other works find out more about
wolves—their packs, their ability to communicate, their hunt-
.ing habits, their present range, and especially their chances of
survival. Report your findings to the class. _

7. A similar book by Jean George tells how a young boy survives

) for several months in a wild area in New York State. Read
My Side of the Mountain and write a brief companson of it
and Julze of the Wolves &

(r.. e
L

Instructi"onal Resources

Record—-Julie of the Wolves, Mlller-Brody Productlons (7-NAR
©3040), 33 rpm, 36.95.
. Cassette—Julie of the Wolves, M1ller—Brody Productions (7-NAC
3040), $7.95.
" Filmstrip (two-part)—Julie of the Wolves, Miller-Brody Productlons, :
$32.00 with above record (7-NSF 3040) or with above cas-
sette (7-NSF 3040-C). L
Film—Journey to the High Arctic, National Geographic Society,
1971, 52 minutes, color; dxstnbuted by Umversnty of lowa
Medla Library, $20.15 (rental)

&
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—come together and help resolve Margaret’s. prednca.mentﬂemes

Are You There God‘?
It’s Me, Margaret

By Judy Blume. (Scarsdale, N.-Y.': Bradbury Press, 1970, 149 pp.
Available in paperback from Dell Publishing Co.)

Sun‘imary _ o o

Madrgaret Slmon is nearly twelve, and she is perplexed because she

- cannot reconcile her personal relationship to-God with the formal

religious services she attends. She is also troubled because her new
friends are anxious about bras and periods, and she feels that she
too must adopt these concerns. Eventually these two problems

growing up, the sngmﬁcance of rellglon
Appraisal - | | -

Within thlS lively book, Judy Blume humorously and compassion-
ately portrays the problems of a preadolescent girl seeking an _
understanding of formal religion while struggling with the uncer-
tainties of peer dcceptance and physical development. Although
boys would better understand the. problems of girls after reading
this book, Are You There God? is intended for girls, w1th whom it
is immensely popular ‘

-

S . " =
e L9

Reading Consideratiens - ' T

Narrated by the main character, this book should not prove diffi-
- cult for average readers at the fifth, sixth, and seventh grade levels.

Important words include expressly (pp. 2, 62), sulked (40), rabbi
(60), Hanukkah (74, 75), and abominable (87). Because of the
book’s frank discussion of menstruatlon many teachers will pre-
fer to use it w1th small groups.-
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Initiating Activitiés

1.

If you have ever moved or if you have ever had to change
schools, make a. list of the problems you experienced. (If
you’ve never moved, try to imagine what the problems would
be.; Compare your list with that of a classmate.

. Discuss the following statements with. your classmates.

a. Parents should tell their children what church to attend.

b. The most important thing in life is to be accepted by your
friends.

. ¢. The most important thing in llfe is to make decisions for

yourself, regardless of what your friends or parents think..

Discussion Questions

1.

Which aspects of Margaret’s new home are appeéaling? Which
are not appealing? Why_does Margaret feel that her grand-

- mother is responsible for their moving?

*2.

3.

‘..’?‘7.

*8.

*9.

What are Margaret’s first reactions to Nancy? What do you
think of Nancy? Why does Margaret talk to God about her?

Why . is everyone surprised to see Margaret’s grandmother?
What arrangements-do Margaret and her grandmother make?.

How does Margaret feel about all the attention her grand—'
mother gives her?

. The PTS’s choose new names for: themselves Which of the

names do you ‘think are ‘‘sensational”? Why? What ‘‘sensa-
tional”” name would you choose for yourself?

. Why doesn’t Margaret have a religion? Does this bother her?

What does she decide to do dbout it? What other actions
might she have taken?: .

. What pranks do the students play oh Mr. Benedmt" Do you

think he handies these problems well? Why or why not?
Discuss Margaret’s experiences’ with formal religious services.
Why do you think-they are so unsatisfactory? o .
Throughout the book Margaret and her friends are worried.
about maturing -physically. Why is. this so important in their
lives at this particular time? Do you. think they are overly
concerned about these matters? Why or why not?

What good things happen to Margaret on her twelfth birthday?
What rotten things happen? Do you think she takes some of

~ the unpleasant things too seriously? Why or.why not?

s

% L
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*10. How and why does Margaret’s attitude toward Laura Danker
change? Do you feel Laura has been treated unfairly by her
classmates? Why or why not?

*11. How does Margaret’s experience with her grdndparents tL\rn
her against religion? Do you think that both sets of grand-

. parents treated. Margaret unfairly? Why or why not?..

*12. What happens to bring Margaret back to God? What evidence
do you find to show that Margaret is growing up? =

*13. Throughout the book Margaret and her friends try very‘hard

= to be alike. Do you thmk this is harmful or helpful or both?
In what ways?.

Art and Media-

-

1. Make a collage showmg people, clothes and objects that are
important in the life of a twelve-year—old girl.”
2. Draw- a picture of a pre-teen girl whoisa sensatlonal dresser.
- Compare your picture with those of three other glrls noting ..
especially the similarities and differences. Ve
3. Make a comic strip or filmstrip (with U-Film) of an 1mportdnt e
scene in the book involving two people, such as Margaret’s
trip with her grandmother or her talk with Laura. Danker.
Then, with a friend, record on a cassette the dialogue that
accompanies the pictures. Use the strip to mtroduce the book
“to students who have not read it.

 .Creative Dramatics -
1. lmprovise a meeting of the PTS Club. The student who por-
"trays Nancy is responsible for the agenda of the meeting; the

~ others should follow her suggest:ons just as the members of .

<

the club would have done. .
. Act out Norman Fishbein’s party and Mrs. Fishbein’s reactlon
to the boys’ behavior.
- 3. Prepare a monologue on one part of the book. Do not memo-
rize the section, but tell it in your own words as if you were
Muargaret. ' :

(]
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Composing '

1. Write five entnes in a dlary Margaret mlght have kept for five
days after the book ends.

2. Write a short report comparing the Jew1sh and ' Christian o
religions. Be sure to include the differences in the serwces the
holidays, and the beliefs.

3. Write a story about something-that you looked forward to,
something that you anticipated for a long time. Tell exactly .

. how'you felt when the moment finally arrived.

4. Make a list of desirable characteristics of boys. Rank these
qualities from- one to ten. Compare your list with those of.
your classmates and perhaps make a class tally (Boys who

. read the book can make a list for girls.)

‘5. Write a letter that Margaret might have written to her grand-
mother at the end of the book

Instructlonal Resources .

Teaching Guide—Charles F. Reasoner “Are You There God? It’s
- - Me, Margaret,”” When Children Read (New York: Dell Publish-
e mgCo 1975), pp. 201 10.




"Sounder

. By William H. Armstrong. (New York: Harper & Row, Publishers, .
1969, 116 pp. Available in paperback from Harper & Row.) . '

Summary

Sounder a coon dog with a magmﬁcent v01ce belongs - to a poor
black famlly living in the rural South during the Depression. During
. a bleak winter, the father is arrested for: stealing a ham for his
" family and Sounder is shot. For months, the oldest son hopes
futllely for the dog’s retum while helpmg his mother cope_with °

and silent, the boy’s search turns to his father, whose éxistence in
prison work camps remains uncertain. Finally the father returns,
but both he and the dog die the following winter, leaving the boy
sad, but proud and hopeful of a better life through educatlon
Themes: courage, perseverance love, loneliness.

Appraisal

Partly because of the excellent motion picture based on the novel, .
. 'Sounder has .become one of the most popular books written in
recent years. Its beautiful language, its bond between theme and
setting, its timeless values, and its powerful story of human courage
and endurance are among the book’s impressive strengths. Appro-
. rpriate for:students in grades six through eight, Sounder won the

" Newbery Medal for 1970. (It should be noted that the book has
" been.criticized by some, who feel titat the characters acceptance
of thelr fate unfairly stereotypes blacks )

Readmg Consndera tions ‘ «

.The simplicity of its style helps to bring Sounder within reach of
many upper-grade readers. Among the more important and possibly

-

b~y . -
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the problems- othuwwaLJﬂhen—SounéePﬁ&aH%—&pﬁe&rs——eﬂppled—



‘Sounder | S - : 113
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~challenging words are addled (pib 9,32,49, 62, 95, 7'103) plamtwé
(27), skittish (38), visualize (45), compulszon (84) frmtless (85)
askew (107), and resolved (108) -

Initiating Activities ST N

1.

K2l

Read the _Story of Joseph in the Bible (Genesis 37). Do you
think it 1s a good story? Why or why not? What kind of peo-
ple do you:think would especially like the story" Discuss
these questions within your class or group. -

. Try to experlence what it is like to be poor. With your parents’

permission, live. for one day on" the food the poor are often
restricted to: one or two cold biscuits, corn ~or liver mush,
perhaps a can of milk. Write a paragraph about your reactions

. to thls experience.l

-

_ Disgussmn -Questlons

1.

2.

to take it back™?

Why is life so harsh for the family? What are some >f the ways
the mother and father provide for the family? - |
What does the boy discover when he wakes up in the morning?

Why is he surprised? Why does his mother frequently hum?’
Why is she hurmming this particular morning?

. *“*Stick out your hand, boy,’ ordered the second man. The |

boy started to raise his hands, but the man was already reach-
ing over the stove, snapping handcuffs on the outstretched
wrists of his father (pp. 21-22). What does this scene suggest -
about how whites treated blacks in*his time and place? '

- On page ‘30, the narrator says that the boy had ‘“‘never seen

a human ammal like Sounder, dead.” What does he. mean by
“human ammal”" Why does the boy keep Sounder’s ear? .«

. Why.did the father steal the ham? Is stealing ever justified?
. At the end of Chapter 3, why is the mother “sorry she had

asked {the question about the dog’s tin plate] and would like

w0

S
: -).\’r
-

s
‘.,-.

! Note to the teacher: Ob\nously, th:s activity would have to be handled wmr care and
' sensntnvnty if it were uscd

Lol
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Co
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*7.

*10.

C*11.

*12.

130

*14.

[ a -

' Soundér_

Descnbe the boy S fdther and the reiationship between the
two.

. How does the boy dlstmgmsh between house wmdows and

cabin windows? What does the boy mean by the statement’
“Ca_bm_qun t was long and sad” (p. 51)? -~

. Have you ever lost something so important to you that you

refused to stop looking for it? Why does the mother say,
‘““Some people is born to keep. Some is born to lose. We was
born to lose, I reckon”? :

Why does the mother tell the boy to ‘“‘act perkish” when he’
delivers the cake? Why is the boy fearful of th i: town? How
does he react to the red-faced man? Have you‘ever felt such -
uncontrolled hatred? Do you think the boy’s hatred (or any

“hatred like his) is ever justified?

In what condition does Sounder return? Why does he no
longer bark? How do the mother’s t’eelmgs toward the dog
change? - ..
After Sounder’s return, “the long days and months and sea-
sons built a powerfil-restlessness into the boy.” What kind
of restlessness and yearning is this? Why does the boy S de51re
‘to sée his father increase as he grows older?

Why does the boylike the Bible stories so well? _
How does the boy react to cruelty by white men? Why uoes'
he think about revenge so vividly? Why doesn’t he act out his

. feelings? Is he a coward? Why or why not?

*15.

Why does the boy want to tell the teacher about his life?
Why does the boy’s mother agree to let him attend school?

. Does the boy’s intense desire to go to school seem strange to

*16.

*17.

you? Why or why not?

In what dramatic way does Sounder greet his returning master?
- How are they now alike—in ways other than the physical?

In Chapter 7 (p. 95), the teacher tells the boy, “It’s hard to

. reset a plant if it’s wilted too much; the life has gone out of

it.”” Cornsidering the traged1es experlenced by the boy, what
do you think keeps him from ° wﬂtmg too much‘? '

Art and Me-dia

1.

*

Design a collage of “What Is Important to Me” as you thmk
the boy would have designed it. If you wish, also make one
from your own personal list of important-things.
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2 Draw a picture of the famlly cabln and its surroundmgs so -
" that you emphasize the idea of loneliness.

3 The mother makes a cake for the boy to take to his father.
Using clay or wood . or other found objects and materials,
make something pretty or useful that the children might have
.sent to their father to remind him of them and raise his spirits.

Creative Drama tics

1. Act out the scene in Chapter 2 where the sheriff and hisdepu-
ties arrive and arrest the father, but do it as though it had .
been the house of a white family. In what ways would it

- have been similar? Different? .

.'Improwse the scene in' which the mother returns the ham to .

- the person from whom it was stolen.

3. “But mostly they just talked about heat and cold, and wind
and clouds and what’s gonna be done, and time passing.’’ With

' two other students, act out a conversation between the boy -

and his parents about the past and, future after the father
retums home.

N,

-Composihg

-
F .,

" T.In a refer-ence book on dogs, find out about coon hounds.
‘What are they like? What breeds contribute to this mixed
- breed? What are their strengths, uses, etc.? Write your find- -
. ings in.a report. .
- 2. Do'¥du believe that ammals can be “human”" Write a paper.
S about an‘animial you ‘have known perhaps a dog or cat, that. '
.~ had “human’quahtles . ' '
- 3.Many. people believe that poor fammes like that oné in Sounder
- should 'be helped by federal, state,*and local governments tqQ
overcome their -poverty. erte an argument agreemg or~dis- .
agreging-with this opinion.
.4 Thmk about A time in your life when you wanted something
- very badly, somethmg that was very important L) you. Write
about this period of wanting and waiting. - :
S. Write a few pages of a diary or journal that the boy mlght
- have kept dunng his travels in search of his father.
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"--_Instructlonal Resources

Rﬂcord Sounder, Mlller-Brody Productlons (7 NAR 3018) 33rpm,

» . -$6.95.
Cas‘;ette Sounder, M1her Brody Productlons (7-NAC 3018), §7.95.
Featuré F:lm——Sounder 20th Century-Fox, 1972, 105 minutes,
' color; distributed by Films Inc., $250 vs. 65% oftake (rental)
_ ‘Directed by Martin Ritter.
Teaching Kit—Sounder, Saholastic Book Serv1ces (49”6) includes
- eight-page tcaching guide, spirit masters, photographs, all

emphasizing setting.
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Appendlx . | o
Pubnshers of Instructional Resources

\ ’

, : - T~
Angel Rccords orders to: Cd;ltol Records. !ns:: 1290 Avenue of =
the Americas, New York, New York 10019. | o ..
.Caedmcn Records, 505 Eighth Avenue, New York, “New ¥York

10018.

Contemporary lems/ﬁ/IcGraw Hill Filins, orders to: 330 West 42
Street, New York, New York 10036.
Cornell University Film Center, Ithaca New York 14350

-Dell Publtshmg Companv 1 Dag Hammarskjold Plaza New York
New York 10017. -

. Films Inc., .1144 Wilmette Avenue, Wilmette, Illinois 60091. . ":;A'-"_' -

. Harper & Row, Fublishers, Inc., 10 East 53 Street “New York P
" New York 10022 :

Holt, Rinehart and Winston, 383 Madison Aven_ue, New 'York,
- New York 10017. ' |

- Huason Photographic = Industries, Inc.,- 'Educa_tional/-lndustrial

Products Division, Irvington-on-Hudson, New York:"10533.

"Learning ~rts, P.O. Box 917, Wichita; Kansas 67201.

Miller-Brody Productions, Inc., 342 Madison Avenue, New York-“
New York 10017. ’

‘National’ Geographic Society, 17 and M Streets N. W Washmgton
D.C. 20036.
Scholastic Book Services, D1V1510n of Scholastic Magazines, Inc:, - o
' ordérs to: 906! ylvan Avenue, Englewood Chffs New- Jereey------ e
- 07632. : T §

. Soczetyfor stualEducanon Ine, 1345 Dwersey Parkway, Chlcago o
Illinois 60614.

Universal/l16 United World Filnis, 445 Park. Avenue New York,
' New York.10022; 2001 South Vermont Avenue, Los Angeles, -
Cahforma 90001 | RO
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{l pben dix

Universit};' of lowa Media Library, C-5 East Hall, Idwa C-i'ty, Iowa -

- 52242,

University ofo Nebraska Pre.S's, 90! North 17 .Street, Lincoln,

Nebraska 68588.
Weston: qu_ds Studios, Weston,‘ Connecticut 06880.
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